<\ Doing the things that work and
\==/ doing them our way . . .
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Whaaia te Itl kahurang,
Ki te tuuohu koe,
me he maunga teitel.

Seek that which is most precious;
If you bow your head,
let it be to a lofty mountain.
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Pakeha: 3.0%

Asian: 5.5%

/ Maaori: 27.3%

/

Pacific Peoples: 64.2%

M Maaori M Pacific Peoples Asian [ Pakeha
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B Niuean

B samoan

B Tongan

B Cook Islands
Maori

B Fijian

B Tokelauan

B other Pacific
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Whanaungatanga Ahurea Tuakiri

Curriculum and Practice ] Community
Relevant, real, responsive I Rich relationships based on
curriculum taught by effective, |1  partnership, participation and
research driven teachers. I protection. 08
C ' & ' &
- | | ‘

Taaria te Waa me Kaltiakitanga Hauora

Continuity and potential
Promoting physical, spiritual, mental and
emotional health.
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Build Devel op Establish
- A simple, coherently { 80 gVD Uod vC“)g NgRB| 2 rP&urrmraawaimqas- anorél
rigorous pedagogical aQUgOoOQguUsSBE| af 8] Goh&anil k@ 0bj 08D
approach. Its efficacy asgUdsS0g| 0Oe VY8 Obshtakitings 6 )
determined by how §55fa6Qbs8YoDSUBOD|mMafgaftdfiandas f & 6
sagaciously* executed it is. Q Y,S_O;e’ 8 aAUTR O,Q,_Y Q 3 O O - _ Manaakitanga
- Professional growth ( gQOYRSa6rUD0O 61U Wﬂ%buﬁé‘a ﬁ%ﬁ
methods which promote D] :Qﬁ LS G_a gva Q_ - @Vﬁ ?[Yr Riha Ho8dt sO e
professional growth, not ZO AG_UAUA! AY el O O_ Ol N s%ré)ragc%lture
S008§S5260b) g6ab
work. jeFGf)b!QGéngJ\erS Q%S?'?S%?\u 65’ ”%6
an environment that has a
clear set of values
associated with it.
< —
Q -

*Adjective - having or showing keen mental discernment s
and good judgement ; wise or shrewd. C—L—_—‘—Q Macfarl an


https://www.google.com/search?sca_esv=df9114d5be7f4ca8&rlz=1C5CHFA_enNZ944NZ944&q=discernment&si=AKbGX_okpkrXRdHQwZu4Fe0iRe3uuMwsbROktSrnodfBoywPrs9Lt8V8KLX_dKMQ1CO4BcaPs9V5hDy5kx0gMI9CMSr-cgA6tY5kS8TyGmIwZD2f0_G6geo%3D&expnd=1&sa=X&ved=2ahUKEwicv7KYgMSFAxUJqFYBHT9VBjcQyecJegQIMRAO
https://www.google.com/search?sca_esv=df9114d5be7f4ca8&rlz=1C5CHFA_enNZ944NZ944&q=judgement&si=AKbGX_rLPMdHnrrwkrRo4VZlSHiJGnfs1HsKOELSf7cANrmSmZ25KLcpMynb0HUNv-7T1GwBb9qJnF7lgic-HwxvlRTE90i8qXtCM3EY7_QJbvpeMn7mdIs%3D&expnd=1&sa=X&ved=2ahUKEwicv7KYgMSFAxUJqFYBHT9VBjcQyecJegQIMRAP
https://www.google.com/search?sca_esv=df9114d5be7f4ca8&rlz=1C5CHFA_enNZ944NZ944&q=shrewd&si=AKbGX_qMqBjhUm3ZRWjCp4_5aZjJsjpN8e4gw7i6zHXDwTVqQRJPuk1E2gNlQEBIfFOUuOQ9NdFTb3G5xjwr0KO8OzT21sHFMg%3D%3D&expnd=1&sa=X&ved=2ahUKEwicv7KYgMSFAxUJqFYBHT9VBjcQyecJegQIMRAQ

Build DS O § Y l'] Establish
e

- A simple, coherently
rigorous pedagogical

- Protessiuriargrovwun
methods which promote
professional growth, not
work.

clear set of values
associated with it.

\ ¥, /
*Adjective - having or showing keen mental discENp#

and good judgement ; wise or shrewd. ) Q::L) Macfarlane (2004)


https://www.google.com/search?sca_esv=df9114d5be7f4ca8&rlz=1C5CHFA_enNZ944NZ944&q=discernment&si=AKbGX_okpkrXRdHQwZu4Fe0iRe3uuMwsbROktSrnodfBoywPrs9Lt8V8KLX_dKMQ1CO4BcaPs9V5hDy5kx0gMI9CMSr-cgA6tY5kS8TyGmIwZD2f0_G6geo%3D&expnd=1&sa=X&ved=2ahUKEwicv7KYgMSFAxUJqFYBHT9VBjcQyecJegQIMRAO
https://www.google.com/search?sca_esv=df9114d5be7f4ca8&rlz=1C5CHFA_enNZ944NZ944&q=judgement&si=AKbGX_rLPMdHnrrwkrRo4VZlSHiJGnfs1HsKOELSf7cANrmSmZ25KLcpMynb0HUNv-7T1GwBb9qJnF7lgic-HwxvlRTE90i8qXtCM3EY7_QJbvpeMn7mdIs%3D&expnd=1&sa=X&ved=2ahUKEwicv7KYgMSFAxUJqFYBHT9VBjcQyecJegQIMRAP
https://www.google.com/search?sca_esv=df9114d5be7f4ca8&rlz=1C5CHFA_enNZ944NZ944&q=shrewd&si=AKbGX_qMqBjhUm3ZRWjCp4_5aZjJsjpN8e4gw7i6zHXDwTVqQRJPuk1E2gNlQEBIfFOUuOQ9NdFTb3G5xjwr0KO8OzT21sHFMg%3D%3D&expnd=1&sa=X&ved=2ahUKEwicv7KYgMSFAxUJqFYBHT9VBjcQyecJegQIMRAQ

Caveats

A little knowledge is a dangerous thing

Hubris . . . has been characterized as excessive self -confidence,
exaggerated self -belief, and contempt for the advice and
criticism of others.
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What has to be considered objectively and continuously to
avoid the hubris of intuition:

- What is the context telling us?

-  How competent are our teachers?
- What is already in place?

-  What do our learners need?

- What do our learners know?

31 f | had to reduce all
just one principle, i would say this: the most
Important single factor influencing learning is what
the learner already knows. Ascertain this and teach
them accordingl vy

(Ausubel, 1968 p. vi)




@<\Te Kura Tirohanga Maunga
School Framework



Explore our

School Framework

"k Click on our framework graphic to explore

—

Discover how we at Mountain View School
enact and achieve our vision Kia puawai te
maia OThrive with Confidence.




Explore our

School Framework
"'k Click on our framework graphic to explore Values - WhanOnga Pono

—

At Mountain View School, our core

values OHonesty, Kindness, Humility,
Determination, Courage and Respect O

are the threads that weave through

the fabric of our curriculum, defining

$BS° S@&S106S° ZYo RBZ° RSo |
| @60 3 Z27S3BSU=ro ESe §S6CS
these values in our students is

fundamental to their personal growth,

academic success, and contribution to

society. And so do our community!

That is where our values come from.




Explore our

School Framework
"x Click on our framework graphic to explore Cu I’I’iCU | um - M araUtanga

—

We have a focus on core curriculum
areas - Reading, Writing and Maths.
But - it is vital the identity of each
learner can be seen and felt in the way
they are taught and what they are
learning. Life requires all types of
learning. With a different curriculum
focus each term and opportunities to
share learning through the arts,
science and technology, P.E and
Health, the history of Aotearoa and
digital technology we believe our local
curriculum has a balance that works
for our akonga.




Explore our

School Framework

'.k Click on our framework graphic to explore Learner Tra|tS

—

At Mountain View School, our learner
traits Ocuriosity, communicator,
persistence and self-regulation ‘Oare
the key attributes our students will
exercise to become successful
learners. They are the personal skills
that are needed to be able to tackle
learning that challenges, excites and
tests our akonga every day. They are
lifelong skills, ones that we hope to
build on each week, term and year
they spend at our kura.




Explore our

School Framework |
>% Click on our framework graphic to explore Assessment = Aromatawal

R ———————————
Assessment, alongside curriculum form
the basis of what we do each day in
our habitats. Like the koru and peaks of
” the maunga in our framework, the two
0 i U3ae0 | USo | Z3o0 aesul Ui 3Sto
Z3BSUo &CRS=o-ZnYimod pUUCOH P OF
image. It is how we communicate a
child is achieving, both academically
and in terms of their hauora.
It helps us map out the learning
journey for and with tamariki and also
helps anyone who needs to understand

how they can be a part of student
success.




Explore our

School Framework

"k Click on our framework graphic to explore H auora
—

At Mountain View School, we prioritise
hauora as one of our three keys to
unlock the potential of our school
framework. Our philosophy of hauora
comes from Te Whare Tapa Whaa. A
model which pulls together the
dimensions of physical, mental,
emotional, social, and spiritual
wellness. Our tamariki need us to be
aware of and address the balance of
these aspects of wellbeing if we want
them to be great learners and people.




Explore our

School Framework |
Community - Whanaungatanga

—

The second key is a sense of community
- of whaanau - which means everything
to us at MVS. It means to be able to say
what you need to, share what you want
to and be who you are around those you
learn with. To be free to make mistakes,
be vulnerable, accept challenges and be
an active contributor. Our tamariki
should feel like they belong and like
they have to contribute - just like you do
in a family. Our values underpin this. For
our community, it is a reminder it takes
effort from all to build a sense of
whanaungatanga.

'.k Click on our framework graphic to explore




Explore our Diversity,

School Framework Identity & Culture -

> Click on our framework graphic to explore Ah urea Tuaki I’i
—

A sense of self, a culture of acceptance,
a moral tone and pulse that promotes
positivity and self -awareness can only
be built on what our tamariki and
whaanau already bring with them when
they walk through the gates.

Endorsing the mana our akonga and
their whaanau already have, showing
them they have it and leveraging it to
help realise their potential is the
essence of what we do.




OUR SCHOOL VISION

Kia puawai me te maia
Thrive with confidence

HOW WE ACHIEVE IT

i, <*

Values

Whanonga Pono Learner Traits

We consistently build on the key

Our core values ~ Honesty, attributes - Curiosity, Communicator,
Kindness, Humility, Determination, Persistance and Self-Regulation - to
Courage and Respect - are woven ensure our akonga will become
throughout everything we do. successful learners.

rg

D))

Curriculum Assessment
Marautanga Aromatawai
Our curriculum is engaging We use assessment to
and well-rounded with a help us map out the
balance of core curriculum learning journey for and
areas and termly foci. with our tamariki.
0 —y
Hauora Community
We prioritise Hauora (Te Whare Whanaungatanga
Tapa Whaa) and the balance of
all aspects of wellbeing in order to Our tamariki should feel like they
helzaoul mma:k: bepireaf m;:: :ﬁﬂ‘:m fh;’rb':nﬂze
rners and people. Q

Diversity, Identity &
Culture — Ahurea Tuakiri

We endorse the mana our akonga and their
whaanau already have and leverage it to
help realise their potential.



Local Curriculum Building

The curriculum framework of Te Kura Tirohanga
Maunga is simple, streamlined and was birthed
by acknowledging and including all of the
necessary perspectives. This was done through
collaboration involving kaiako (teachers),
akonga (students), whaanau and iwi. Teachers
shared their insight and subject knowledge,
ensuring relevance; students shared their
learning needs and interests, building a

student -centered approach; whaanau and iwi
added their perspectives, priorities, aspirations
and cultural insights.
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Our goal is for our learners to be successful
according to what success looks like for them. To
have a strong self identity, to be literate, numerate
and social beings and to live our school values in
everything they do. As a result our students will
thrive with confidence.
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Contexts for Learning

Our four contexts for learning 6
PE/Health, Social Science, Science &

Technology and The Arts 6 are
spread across the four terms of each
year and provide a rich and engaging
platform for our foundation subjects.

Our goal is for our learners to be successful
according to what success looks like for them. To
have a strong self identity, to be literate, numerate
and social beings and to live our school values in

everything they do. As a result our students will
thrive with confidence.




AQ . Our goal is for our learners to be successful
t m according to what success looks like for them. To
LO Cal C u rrl C u I u m F ram eWO r k have a strong self identity, to be literate, numerate
and social beings and to live our school values in

everything they do. As a result our students will
thrive with confidence.

Foundation Subjects
Contexts for Learning

Our six foundation subjects 6 Reading,
Writing, Maths, Digital Technology, NZ
Histories and Te Reo Maaori 6 are taught
O009bOeaBjafBj NYaYadrses
for Learning continuously.

Our four contexts for learning 6
PE/Health, Social Science, Science &

Technology and The Arts 6 are
spread across the four terms of each
year and provide a rich and engaging
platform for our foundation subjects.




A‘ . Our goal is for our learners to be successful
t m according to what success looks like for them. To
LO Cal C u rrl C u I u m F ram eWO r k have a strong self identity, to be literate, numerate
and social beings and to live our school values in

everything they do. As a result our students will
thrive with confidence.

Foundation Subjects

Contexts for Learning
%gUBaOFBYYgePaddY D&
EUOQOaYH6+1QbaI'I6D:)YOQ
oYUOs a&iNeBpBIS64asY
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Our four contexts for learning 6
PE/Health, Social Science, Science &

Technology and The Arts 6 are
spread across the four terms of each
year and provide a rich and engaging
platform for our foundation subjects.

Our Learner Traits

Our four learner traits - curiosity,
communicator, persistence and self-
regulation - are the characteristics our
students will exercise and show
when they are learning successfully.
They are a key part of thriving with
confidence and sit alongside our
values as key ingredients to

cltirroondina ot NMV/C



A‘ . Our goal is for our learners to be successful
t m according to what success looks like for them. To
LO Cal C u rrl C u I u m F ram eWO r k have a strong self identity, to be literate, numerate
and social beings and to live our school values in

everything they do. As a result our students will
thrive with confidence.

«\\ Foundation Learning Areas

Contexts for Learning
%gUBaOFBYYgePaddY D&
EUOQOaYH6+1QbaI'I6D:)YOQ
oYUOs a&iNeBpBIS64asY
j 08FBj 2af 8)] Gaven g €
=Yz20s5f06yYUBES| UesDaV

Our four contexts for learning 6
PE/Health, Social Science, Science &

Technology and The Arts 6 are
spread across the four terms of each
year and provide a rich and engaging
platform for our foundation subjects.

Our Learner Traits
Our Values

Our four learner traits - curiosity,
communicator, persistence and self-
regulation - are the characteristics our
students will exercise and show
when they are learning successfully.
They are a key part of thriving with
confidence and sit alongside our
values as key ingredients to

cltirroondina ot NMV/C

MVS school values OHonesty,
Determination, Courage, Respect,
Kindness and Humility ‘Oare the
backbone and at the core of
everything we do.
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It is our hope the strength of Kaiwhare - the great taniwha who carried Hape to the eventual landing point of his people in the
through their learning journey. Below we have woven our curriculum elements together to form a whai (stingray)

=Y20870a69yY

Our four contexts for learning 6
PE/Health, Social Science, Science &

Technology and The Arts 6 are
spread across the four terms of each
year and provide a rich and engaging
platform for our foundation subjects.

Our Learner Traits

Our four learner traits - curiosity,
communicator, persistence and self-
regulation - are the characteristics our
students will exercise and show
when they are learning successfully.
They are a key part of thriving with
confidence and sit alongside our
values as key ingredients to

cltirroondina ot NMV/C

form of a stingray, can carry and help navigate our akonga

- not to be Kaiwhare but to embody some of the strength and power

Foundation Subjects

%gUBaOFBYYgePaddY D&
EUOQOaYH6+1QbaI'I6D:)YOQ
oYUOs a&iNeBpBIS64asY
j 08FBj 2af 8)] Gaven g €
=Yz20s5f06yYUBES| UesDaV

Our Values

MVS school values OHonesty,
Determination, Courage, Respect,
Kindness and Humility ‘Oare the
backbone and at the core of
everything we do.



A‘ . Our goal is for our learners to be successful
t m according to what success looks like for them. To
LO Cal C u rrl C u I u m F ram eWO r k have a strong self identity, to be literate, numerate
and social beings and to live our school values in

everything they do. As a result our students will
thrive with confidence.

s30 Cae ZpUo BZ{iS° 3 BSPEBSY ZWABJ B BV /CIRBRBIRBZ® 6i UUCSRe ni iSe 320 3BBYL6BN3ipi @8 @l 4 RICHt 7o §iiz101 e EHOBIC
3BUZpPZBo 3BSCUe ©Si U1 C1Zo KZpU1SUro; sGZRoRsoBl‘soﬁzas1wE£y®§®mmeé@e@awsesz$§3@&352@§3§®&§z@
g Oc wi 1 Z2i0ziro

4@‘%& Foundation Subjects

%gUBaOFBYYgePaddY D&
EUOQOaYH6+1QbaI'I6DOYOQ
oYUOs a&iNeBpBIS64asY
j 08FBj 2af 8)] Gaven g €
=Yz20s5f06yYUBES| UesDaV

AMé mS | NobMei YOO N&8i 0058208
uéébeYNYYDGjeq'fD@CSbés Uoas
§jrej O0vyaaeobsByyYyguUsosU

j 612r6uUYoOr 86j 80U00DB| 2f

j oy YOREyYUBYgUBYYgarjoOY

%gU6 85| Ue s
Our Values

Our four learner traits - curiosity,
communicator, persistence and self-
regulation - are the characteristics our
students will exercise and show
when they are learning successfully.
They are a key part of thriving with
confidence and sit alongside our
values as key ingredients to

cltirroondina ot NMV/C

MVS school values OHonesty,
Determination, Courage, Respect,
Kindness and Humility ‘Oare the
backbone and at the core of
everything we do.
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K.LS.S

Clarity and line of site from
strat plan to daily planning
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Values
Learner Traits EXPLICIT
Emotional regulation Literacy
Cultural Inclusivity Numeracy
Commitment to Disciplinary Subjects
biculturalism (assessment driven)
(experiential and
observable)
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(experiential and
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. Emoti on

.Creat e

ENGAGEMEN-Ta students willingness to participate

vul ner a
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Studer

. Being c
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Stude

Emotional

NGAGEMENT E

Behavioural

Cognitive

nt al str
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Il onal |

cognitively
40

p r e p ar ed t o.
Fredricks, Blumenfeld, & Paris, 2004



https://journals.sagepub.com/doi/10.3102/00346543074001059

"For students truly to be able to take responsibility
for their learning, BOtRNEaCASHANASIUUERTSINEEM
to be very clear about what is being learnt, and
ROW Ry SHOUIANGETaBOUENE \hen learning and
the path towards it are clear, research shows that
there a number of important shifts for students. Their
motivation improves, they stay on-task, their
behaviour improves and they are able to take more
responsibility for their learning."

Absolum, M. (2006). 'Clarity in the Classroom'.

U U

Learner
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08600862588FfaBoYe0seaUROOYD00
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LSMShul man

Defi niti onsMof \PCKMcoverVMteacher

- teaching (knowledge of and beliefs about the subject

they reMteachi ngMVandMhowVMtoMt e
- knowledge of curriculum (what to teach when)
- knowledge of assessment (why, what and how to assess)
- knowl| edgeMof Mstudents Munder st .
- and knowledge of instructional strategies.



|l nMpri mar yMdeduc
got to be masters of the
craft of teaching because

we reMnot VMt aske o

field experts in anything
else . ..



Foundation Subjects

Tools and

: context to build
Knowledge, skills  gesired teaching ~ Measures and

and content behaviours outcomes

Formative &
Summative

BSLA
The Reading Book

Reading

path_vyays The Writing Book A4L
Writing T.L.F Big and small
pathways Common data literacy
Maths pathways language - Goal
caveat Q.P.D attainment
e - %0 £ 0a

H.I.T.S

A A



A Mountain View School NZC Level 5
78 . itive Thinking Curriculum Guide LCL%F

NZC Level 3
NZC Level 2 v

NZC Level 1 ﬁ
'\ 1

- o -

Additive thinking~ The Learnjng P@gressig ameworks
: ® 2 & — i = ——a
Ist 2nd 3rd 6 7th : 8th
lllustration 1 Illustration 1 - llustration 1 1 lllustration 1

lllustration 2 lllustration 2 lllustration 2 lllustration 2

lllystration 3 lllystration 3 ! lllystration 3
lllystration 4 s> atio H lllystration 4
lllustration 5 - lllustration 5

i

lllustration

Emergent

Stage 7 Stage 8

Stage 1
1

One-to-one Counting Addition and Subtraction of Addition and Subtraction
Counting One imals and Integers The of Fractions The student
The student is The student gt can choose uses a range of mental
able to count a set | solves simple bn and St ly from a broad partitioning strategies to
of objects but is addition and hole numbers ental ies to i and solve
unable to form subtraction sing appropriately | estimate™a ers and solve problems that involve

sets of objects to problems by i be of advanced addition and subtraction adding and subtracting

solve simple counting all the e.g.,63-39= problems involving decimals, fractions, including
addition and objects, e.g., 5+ 63 - 49 rounding and integers, and related fractions. decimals. The student is
subtraction 4as1,23,4,5 compensating 9+20+4 = The student can also use able to combine ratios and
problems. 6,7,8,9. The e be 63, so 63 — 39 = 24 (reversibility) multiplication and division to proportions with different
student needs 43 + P) + (3 | or 64 — 40 = 24 (equal additions) solve addition and subtraction amounts. The strategies
supporting O 68 (standar® joning) | e.g., 324 — 86 = 300 — 62 = 238 problems with whole numbers. include using partitions of
materials, like st ol 40 + 25 = 65 (rourthg and | (standard place value partitioning) | e.g., 3.2+ 1.95=3.2 +2-0.05 | fractions and "ones”, and
fingers. col col on)or84 -8as84-4-4= | or 324 - 100 + 14 = 238 (rounding | =5.2-0.05=5.15 finding equivalent fractions.
col ones. 76 (baNgithrough ten). and compensating). (compensation); e.9.,6.03~-58 { eg.,2-1=1+(~)=1+(
Th Pives =0as6.03-5-0.8=1.03- —) = 1 (equivalent
adq subtraction 0.8 = 0.23 (standard place fractions) e.g., 20 counters
tas| crementing in value partitioning) or as 5.8 + 0 | in ratio of 2:3 combined

ondie®s, 39, 40, ...),
ten®counts (13, 23, 33,

= 6.03 (reversibility) e.g., o + with 60 counters in ratio 8:7
3.98=7.04 as 3.98 + 0 =7.04, ] gives a combined ratio of

...), and/or a combination 0=0.02+3.04=3.06 1
of tens and ones counts (commutativity) e.g., + = (+) +

(27, 37,47, 48, 49, 50, =1 (partitioning fractions) e.g.,

51). 81-36=(9 9)-(4 9)=59

(using factors) e.g., 28 + 33 +
27+30+32=5 30
(averaging) e.g., +7 = -3 = +7 +
+3 = +10 (equivalent operations
on integers)




Contexts for Learning
Tools and

: context to build
Knowledge, skills  gesired teaching ~ Measures and

and content behaviours outcomes

PE/Health Exhibitions of
Social Sciences See next Learning
The Arts slide Process &/or

Science Product




CURRICULUM PLAN
2024

Physical Education & Health

Within each term there is a main curriculum focus but can be

a variety of themes within to get to the desired outcome. This Context: In The Zone

allows for many areas of the curriculum to be connected Focus: Emotional Regulation
together and integrated within a theme.

Community Event: Whaanau Picnic

Social Studies

Context: Finding Our Way
Focus: Navigation

Community Event: Matariki

The Arts

Context: | Am Moana
Focus: Dance/Drama/Music

Community Event: Production ‘Moana’

Science

Context: Wild Things
Focus: Living World

Community Event: Science Extravangaza




Opportunities to Exhibit Learning

__Te Papa Tuhono
EVENTS CENTRE




Opportunities to Exhibit Learning




Opportunities to Exhibit Learning




Opportunities to Exhibit Learning

A Courageous Jonr,
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Data to Drive Change
Professional growth methods which promote professional growth, not work.

Content Process

What we want y 7 How to go about
teachers to change o change




What has to be considered when requiring
continuous improvement:

Improvement involves trade - offs:
- There are no perfect solutions
- Only different trade -offs

Research can guide efforts by helping
answer the following:
- Does it solve a problem we have?
- How much faster will our students learn?
- What will be the cost?
- Can we implement it here?
- Do we know what to do?

DUNj 28 EON®j R8 0



Data to Drive Change

Professional growth methods which promote professional growth, not work.

Content

Evidence
ldeas (strategies and
techniques)

The GOLD bits
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Establish Performance
Objectives & Professional
Development Pathway

Pedagogical Goal (this is recorded and
discussed with coach and PLG)

What data do | need to collect?
What do | need to help me achieve my
objectives?

Discussion with coach and set actions

End Cycle - Next Steps

Final discussion with coach. (to be
completed between Week 6 and 8 in
Term 4)

Documentation completed.

MVS
Puaawal Plan

Engage in Professional
Learning Group/s

Shared understanding and
transparency

Small group discussions. Mixed
groups across the school. Sharing your
learning so far. What is next? Set next
actions. These PLG will be regular
throughout each term.
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A .
% What is needed from teachers and leaders?

Leaders

A commitment to engineer
effective learning
environments for teachers
by:

- Creating expectations for
continual improvement of
practice

- Keeping the focus on
those things that make a
difference

- Providing time, space and
support of innovation

- Supporting risk taking

Teache

A commitment t
-The conti nual
I mprovement of
-Focus on thos
make a di wer en

Dylan Wiliam
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In your mind, your focus professionally should

be on getting better then you were before.

Like our learners, sometimes those progress
signposts are massively far apart and

someti mesMthey reMnot VNI
worker. Focus on your next clear and obvious
step MnotMonMt heMwhol e\ |
easyMdMtoMget Mover whel med)
doing.

Be present, celebrate the small successes and
do what needs to be done next.




D) 0] 6 aB MOOf §208§ Audience - ???7?

Purpose - ??7?

- Data literacy is like being able to read
music, only those who can, will.

- Well timed and regular evidence
gathering ensures programme
effectiveness and rigour.

- Defining audience and purpose refines
efficiency and eliminates wheel
reinvention.

- More eyes means more potential for
constructive analysis -don t Mbe\p}
hoarder




Data as Evidence

Reading - Small Data

PhonemelVMl de
ThisMdMgraph\
progressMac
juni orMscho
t heMaccel er

weeks\Vof \
Il nterventi o

Key M

Bl udPar umoangag\

average
RedMd TiNenrtNer v e
average

[
o

Class Mean (/10)

O R, N W AR U Oy N 00 O

nti on\

Audience -0 8] ObsUa6 L8
Purpose - Measure short to mid -term impact

Average phoneme identity scores over time

Baseline 10 Week 20 Week

Assessment Point



Reading - Small Data

Non -Word Reading

Non -word reading is used
to assess decoding skills.
Students need to use their
letter/sound knowledge to
read unknown decodable
words.

Note the gap between Tier
1 and 2 at 10 weeks and
the improvement over time
after intervention.

Key:
Blue: Parumoana class average

Red: Tier 2 intervention average

Class Mean (60)

3

i
o

S

w
o

(o)
o

=
o

o

Average word reading (Set 1) scores over time

/

Baseline

10 Week

Assessment Point

20 Week



Reading - Big Data

Year 1 2021 (Year 3 2023) Students Who Are At or

Audience - Staff, Board, SLT

Purpose - Measure long -term impact

=== Actual rate of progress

==p==Target rate of progress

53 Above Expected Reading Curriculum Level 2021-2023
= a
Y E 100.00%
g > 90.00% 0,
; E SO.DOSA 66.00% 68.42%
SE 70.00% 48.00%
22 5000%
23 2000%
g 2 30.00;@
2  2000% 3
¥ 1000 0.00%
Se  0.00% - .
3 Endof2021  Mid2022 Endof2022  Mid2023  End of 2023
o<

Percentage of students are At or

Above expected curriculum level

Year 2 2021 (Year 4 2023) Students Who Are At or

Above Expected Reading Curriculum Level 2021-2023
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70.00%
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0.00%

1 35.43%
1  16.60%

80.76%
69.00%

41.17% 70.59%

45.24%

End of 2021 Mid 2022

==g==Actual rate of progress

End of 2022 Mid 2023 End of 2023

=¢==Target rate of progress

Year 3 2021 (Year 5 2023) Students Who Are At or

==g=Actual rate of progress

==g==Target rate of progress

5% Above Expected Reading Curriculum Level 2021-2023
2 o
q: i
100.00% - 5
o E o | 78.94% 75.00%
s 3 20.00% - 70.40% 66.66%
££ 7000%  ©790%
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Percentage of students are At or

Above expected curriculum level

Year 4 2021 (Year 6 2023) Students Who Are At or
Above Expected Reading Curriculum Level 2021-2023

100.00%
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1 % 42.80%
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—o

71.00%

60.53%

48.65%

End of 2021 Mid 2022

=== Actual rate of progress

End of 2022 Mid 2023 End of 2023

==g==Target rate of progress




A, .
e ow do we make our judgements?

OTJ s

They reMonlyVMasVaccurateMasMt heVtea
Like a bullet in a gun, only effective if fired in the right direction.

. . based on solid
PCK, summative
shapshots and
formative data
collection.




P N .
£8m% \\/hat does our process look like?

1.Li mi t Mwhat MyouMar eV mak.i

a.BSLA data is tethered to an assessment method - its
about trusting the process.

2. Moder at eMr andom\lsarhpl e\
a.Start with the judgement
I. Look at qualifying data
ii. Balance formative and summative (2 to 1)
b.Question discrepancies
c.Align learning goals with final judgement
d.Does it all stack up?




Number and Algebra Goals
Asse "

Poe) ¥ i
: 38%
EL1 Start of... EL1 After1 ...

In order to progress further in Number and Algebra, 'Akilotoa will:

Q know patterns to 10

join and split objects in groups up to 10
identify half of a shape
order numbers 1 to 20

say the number before a number 1 - 20

Writing Goals

% 18%

Early Level ... Early Level 1 Early Level 1

In order to progress further in Writing, 'Akilotoa will:

leave spaces between words

form most of my letters and numbers correctly (upper-case and

lower-case)

stretch out words and write the sounds that | hear

Audience - Students, teachers, SLT
Purpose - track and measure short
term goal attainment

J f

neMwhen\Vt e

t her




