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A Journey to Clar




Teena koutou teena koutou teena koutou katoa

No Ingarangi oku tipuna.

UNITED
KINGDOM

Ko tangata tiriti ahau

ENGLAND
oBirmingham

waLEs

NETHERLAN

London®

Kei te Waiuku ahau e noho ana

Ko tumuaki o te kura o Rangiaawhea, Sandspit Road
School.

Ko Denise Horley tooku ingoa.

Tena tatau katoa

horleyd@sandspit.school.nz

Gurus/ Influencers

“Stand tall, stand proud, and be the best that you
can be. Kia Kaha"



mailto:horleyd@sandspit.school.nz

PEPEHA
| Tena koutou tena koutou katoa

No mai haere mai

Ko ingarangi Te whakapapa ranga mai
Ko North Shore te whenua tupu

Ko Waiuku te kainga

No Dargaville ahau

He tumuaki tuarua o te kura o
Rangiawhea.

Ko Robyn McDougall-Winchester toku
ingoa.

Tena tatou katoa.




Our Journey to
clarity:

Our goal:

to share our
story and what
we've been
working on to
build clarity to
close the
learning gaps

Because we can’t
afford to leave key
learning to chance.
(M. Chamberlain)

Our Success Criteria

- Identifying critical
aspects to enable the
journey

- Our Journey- an
overview

- Relevance- Going back
to the Why

E Data types & purposes:
Use it
-  The key to acceleration

- What does effective
assessment look like?

- Acceleration- Ready,
Set, GO

- Building an assessment
culture

- Best Practice




geRoads, Assessment Tools Used at Sandspit Road School itRoad,

i S ) ®q O
°/ ~_ JuCritical A
0 . o, -ritical Aspects
e Actively Learning ) .
s ‘“ S
20 RanS® Ako Manahau R
“the shorter the time interval Assessment that informs decisions about adapting teaching practice is [ No matter how carefully we des
. P : moment-by-moment and ongoing. Teachers use observation, : : : 0 .
_l‘.wee.n el!CItlng Thfe ewde[.]ce ared conversations, and low-stakes testing to continuously monitor students’ ane mplement the instictic) AS sessme nt C | ari ty - Re sourcin g SS SS 5
sing it to improve instruction, the progress in relation to their year level in the teaching sequence. They what our students learn cannot h B h | 5 h 5 ) . &
bigger the likely impact on ensure that they notice and recognise the development, consolidation, predicted with any certainty. It which tools? W y: Finance S, Time
learning.” and use of leaning- only through assessment that y
= area knowledge by “#hin daily lessons, and that they provide ! _g W h en ? H OW? Pe rsonne |
timely feedback. o S : can discover whether the
imely ck. T W Zag 4, nractice accordingly.
— Dylan Wiliam, Embedding Eormial i biese=cr szs§m6n?§ * ~alfand | instructional activities in which
Formative Assessment: Practical peer assessment X “~~d our students resulted in
Techniques for K-12 Classrooms » 1ded learning. Assessm
In addition o ¢ ASSesSm is the bri
formative asses: P’incip[ ent to 'mpro ‘YIS- dgebe'lweeu B Id . R I t I B . I I . . F .
to highlight the es, Practic ve Leafnin eaching and learning. ullding rnelationa eing Inclusive: rair,
Lol - ” Trust: It’s not a serving the learning
m, 2013 Embedded Formai
Assessment| weapon of all students

Moderation Powerful

\ 7| - processes: Partnerships:
Assessing with fidelity means conducting! RIS T P ‘ed guidelines and protocols. Dependable, valid Parents & whaanau
is is essential because it ensures the reliabiliti V f / ministered with fidelity, teachers
ist that the data accurately reflects a studend 4 ned instructional decisions, identift d ata h ave easy access

o

eas where students need support, and tracki :ss, as all students are evaluated un

e same conditions, providing a level playing fj
th teaching and learning outcomes.



- Assessment
Rationale

- Formative
assessment is key

- Assessment
literacy for
teachers

Our Journey - Assessment
literacy for
students

Key beliefs and = "lcping a
actions along et

culture
the way - Observations and

PADs

- Shared language,
beliefs and
practices




BeliEf' At Sandspit Road School we want our learners to
y be agents in their learning.

WHY To know what they are learning, why they are
learning it and how they will be successful.

. . . Relationships
PrlnCIpIeS' Encouragement
H ow - Specific feedback . .

- Perspective and voice gathering

- Evaluative

- Capability and competency growing

- Trust and teamwork

- Formative Assessment

- Unbiased high expectations for all

- Learning as life long and ubiquitous

research driven

Practices: e
What - moderating,

- deliberate & explicit teaching
- student conferences

- goalsetting

- measuring impact- effect sizes
- data analysis

- giving & receiving feedback

- upskilling teachers

- clarity- sharing LI & SC

- sharing relevance

- using active reflection

- having a growth mindset

- engaging tasks and activities

- Evaluating what we do and how we do it
- Evaluating learning

- Giving feedback



Why Assessment Mz

The fundamental purpose of a
promote and improve student
their teachers respond to the
information generated.

NZAIl assessment to improve |

Year 1 Phonics
Screening Check

Continuous

Fostering Progress

Ownership:

Identifying
Learning Gaps:
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= Eormative Assessment: The Key to Acceleration

*  Formative Assessment: Ongoing assessments guide
instruction by providing real-time feedback, enhancing
student understanding through adjustment.

e Identifying Learning Gaps: Formative assessments effectively
highlight individual learning gaps, informing targeted
instructional adjustments for improvement.

* Summative Assessment: Evaluates learning at term's end,
measuring overall achievement and determining instructional
effectiveness and outcomes.

* Peer and Self-Assessment: Encourages reflection, wherein
students assess their performance and that of peers,
promoting deeper learning engagement.

* Immediate Feedback: Timely feedback from formative
assessments enhances student understanding, fostering a
responsive learning environment for engagement.


https://youtu.be/sYdVe5O7KBE
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Signposts / Success Criteria

The view
ahead/
Identifying
next steps



- what they are going to
learn

why they are learning

*
It Zone of Proximal

Wy, '~ how they will be
C ——3uccessful and know

1t b they have succeeded?
2
James Nottingham
-Goldilocks Effect

Can Do
Independently
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Agency Matter
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Disinclined
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Effect Size Data Table

Number Effect Size
Beginning of End of
Year Level of Year matche Term 3
mean d mean
students
Overall 0.3
Year 8 1489 39 1509
Year 7 1472 48 1480 0.13
Year 6 1427 40 1461 0.54
Year 5 1399 39 1440 0.63
Year 4 1432 38 1386 0.79
Effect Size
mean n mean
Maaori Students Overall 1403 65 1437 0.45
Year 8 Maaori 1454 9 1496 0.62
Year 7 Maaori 1450 13 1455 0.07
Year 6 Maaori 1411 13 1448 0.59
Year 5 Maaori 1367 6 1420 0.82

Effect Sizes

CELEBRATE!
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chartto |Ilustrate the percentage of students not yet meeting, at ez
and exceeding the curriculum expectations.

In May 58.3% of students in year 5/6 were not yet at expectation;
37.5% were at the curriculum expectation, and 4.2% were
exceeding the curriculum expectation.

You can see an incredible shift in November.

€19 Year avove

In November 22.9% of students in year 5/6 were not yet at
expectation; 40.4% were at the curriculum expectation, and 36.7%
were exceeding the curriculum expectation.

Ka pai, tamariki!

CELEBR
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Multi-digit Subtraction

St r u Ct u re 67 412 Not enough to subtract,

need to borrow o regroup

-36

Strategies for Impact...

Multiple Exposures
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Patterns and geometry in dance

4 2
¢

Multiple Exposures

@B rakeaways

Things to Remember
About Feedback
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The Chapman and King Dozen: Differentiated Formative Assessment
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Questioning

Effective

| Feedback

Differentiated
teaching



Theory of Change

Action Plan

Assessment staff consultation

Assessment rationale and overview

A good mathematician

Goals

Teaching and Learning Signage
Peer & Self assessment

Have a vision

o

Plan the actions
Consult with ot*er stakeholders

Provide Clarity from the
consultation

Involve the students
And the parents

¢

Make it visible.


https://docs.google.com/document/d/1V7kZbZ6xaO-wjEBE3mYPCuamkhSbbbMh_VYvb04AkVw/edit?tab=t.0
https://docs.google.com/document/d/1KG1Y4bFeczvQrFMuoyNLYm1XVn-P2P-IuyZqzWSEUsE/edit?tab=t.0
https://docs.google.com/document/d/1M6iRhUUq8QMWO0aw7ZgT8y-WdrpsyqSp0YIhGYArQAI/edit?tab=t.0
https://docs.google.com/document/d/1O1arBp-Zo4cFR1Vd3qBQKtqmiCx5PoFDEyE6l6nFtFA/edit?tab=t.0
https://docs.google.com/document/d/1r2a4CrbtCzk7RV9PdLccI7iHSnQ902EpYxJDjaGQGGI/edit?tab=t.0
https://drive.google.com/drive/folders/1lIujhLmsYJQnWK7hS7Uyb7pE9WwTZKsK
https://drive.google.com/drive/folders/1hH697MCCUBZ9rAmftiMosdEh6naDUIbg
https://drive.google.com/drive/folders/1hH697MCCUBZ9rAmftiMosdEh6naDUIbg

effective assessment practices
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her teachers and students

Effective
learning

Building learning-focused relationships

Clarity in the Classroom. M Absolum



Conclusion

We are on a RESPECTFUL journe
elentless focus on teaching a
ncourage and enable
pecific Feedback
owerful Partnership
vidence based and focused
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Good Learners o

Overview of 2024
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Questions?
Comments?




