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Ko wai tatou? Who are we? T

O Weston School
O Waitaki/Oamaru
O Full Primary

O Rural W e sT6 N
O Current Roll: 250

O Principal @ Weston since 2019

O Appointed by Statutory manager

s CHOOL




How was assessment being used?

o AS a pretest

o As an ‘activity’

o As a compliance

o To get it onto the school SMS

o To finish off a ‘unit’

o So that the ‘'management team’
had something to look at
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“The primary purpose of assessment is to improve students’
learning and teachers’ teaching as both student and tfeacher
respond to the information it provides.” p41 NZC, 2007



Dimensions of School leadership

Leadership capabilities

Integrating Solving Building ngh
educational complex relational quality
knowledge problems trust tea Ching
into practice and

Establishing goals and expectations learning

a - - s
Resourcing strategically

Ensuring quality teaching
= £ -

Leadership dimensions

Ensuring an orderly and safe environment

Robinson 2011



The shared purpose matters

If you want fo go fastf - go alone
If you want to go far - go fogether



How
WHAT




2021 Leadership team

O Spent time looking at how we were
going to create sustainable change In
order to gain coherence across the
Yelglele]

O Looking at areas in our school that we
needed to ‘get back on frack’ post
covid

90U8a19Yy092

The Right Drivers in Action for
Schools, Districts, and Systems
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To fichieve Greater Coherence Achieve remarkable and lasting

success by focusing on the right
@ 5( things and staying with them.

Purposeful Working on
action and capacity

interaction q

Clarity

V ... a shared depth of

Precision understanding about

Transparency of practice the purpose and nature
of the work in the minds and

actions individually and

especially collectively.

ad 2 pecially y.

Monitoring Continuous Coherence 1s Not

of progress correction

Gultivating
Gollaborative Gultures

Structure
Alignment
Strategy

Focusing Direction

Culture of Growth
Learning Leadership

Purpose Driven

Goals That Impact L'u[‘;l'uluu
olfaborative
Cultures

Clarity of Strategy Capacity Building

Collaborative Work

Change Leadership

Framework

Drivers in
Each of the four ' .
components dw'l

serves the other
Coherence represents
three and must be going into action with

addressed simultaneously the right drivers as the
and continually. Leadership both foundation.
activates and connects the four

components. @B 7

Leadership

Sectiring Accountahility Deepening Learning

e Internal Accountability ® (Clarity of Learning Goals

Talk the

e External Accountability ® Precision in Pedagogy

e Shift Practices Through
Capacity Building

Get the Right Mind-Set for fiction

The cumulative effect
of downplaying the
wrong drivers and
employing the right

drivers in concert is
... and have a deep respect greater clarity and
for the unpredictability cohesion,
of change.




SPRINGBOARDTRUST

o Clear focus to:
O Look ahead -medium term
o Look from above - Focus on the big picture
o Gave permission to prioritise what was really important

o Community owned strategic plan



Strategic Plan 2023-2025

STRATEGIC VISION 2023 - 2025

VISION

\/\__/ “We empower students to

strive for success for self, others, our

W ESTON SCHOOL community and our environment.”

,
(3

Our Practice, * School culture development Teachers and students share a
Our Progra mmes ¢ Curriculum development consistent language of learning,
* Local Cumiculum development within authentic local leaming

For a consistent language of
learning to be defined, enabling
clarity of a rich, place based
local curriculum.

contexis.

Our Place, Students, whanau, staff and our

Our Communi ty * Online, real fime reporting and wider community are connected
: l 4 communication developed and interacting in a variety of
O CIavEIon CRC BNANCE Song. * Community engagement plan ways.

positive, learning focused
relationships across our entire
community.

developed and implemented

Our People * Leadership Plan developed All students, staff and community : xf‘é:; &£

5 * Caog e

For students, staff and whanau to gggﬁfﬁ ”;‘ocl‘ees'":“gr\‘/g the skills h .
have leadership opportunities and nd pn nm.st ot with ) - —

skills developed and fostered. a _o pporiunitie .O ea
confidence and alignment.

Learning together, caring about our future.
Te ako tahi me te whakaaro nui ki fo tatou anamata.




STRATEGIC VISION 2023 - 2025

VISION

! X , 3 ‘ | S s
“We empower students to - . ; i g
strive for success for self, others, our -
\ , »

W ESTON SCHOOL community and our environment.”

Our Practice, * School culture development Teachers and students share a
Our Programmes * Curriculum development consistent language of leaming,
* Local Curriculum development within authentic local leaming

For a consistent language of
contexis.

learning to be defined, enabling
clarity of a rich, place based
local curiculum.

U Hooker & Waita
AR Davip i




What did this look like in the Sirategic Plan?

2. Curriculum Development Team Leaders Mahuri Team Leader + 2023/2024: MoE PLD Hours (Evaluation * School Teaching and Learning ramework developed.
Assessment for Leaming Assessment for Leaming ASS s Facilitator) . ent plan redeveloped to reflect Ass
Team SL Team lead termly staff meetings ning principle
BSLA/Structured Literacy Implementation Assmt for Leamning lead termly staff mtgs -
Tupu Team Leader + $3000 Literacy Resources
Structured Literacy Team $5000 PLD
Team Meetings

2025:




2. Cumiculvm Development

ANNUAL PLAN 2023

Strateqgic Inifiafive | Desired Outcome /s Responsible Resources Complete by Measure

(% & time)
Assessment for Develppment of teacher knowledne Prinecipal Releqse fime of Team | Ongoing - termiy Cooching cbservations by Team keaders are underfaken to
Learning showws a collective understanding and Team Leaders Leaders support teachers development, and to ensure practices

aligned approaches to lilenacy teaching

CIassrooim Teachners

are aigned.

Develxpment of o common knguage in
iteracy i developed for all teachers to
understand school wide expectaficns and
for these to be used in CEEsooms.

Principal
Teom Leaders
Ciassroom Teachers

Team Meefimgs
staff Meetings

Termn 1 Week 10

Teaching and Leaming Fromework consists of a literacy
section that cutines the expected pedagogical
approaches.

The Leaming Progressicn Framewonk [LPF) Assessment for Leaming | Team Meetimgs Term £ Week § LPF evident in planning and teaching im order to guide next
5 used to guide teaching and Eaming in Team staff Meetings steps of leaming in Writing
Wiiting Teachers in Change of Releqse fime for

Literacy feams
The Leaming Progression Framewao [LPF) Team Leaders Team Meefimgs Tarm 3 Wesk § LPF evident in planning and teaching in order to guide next
5 wsed o guide teaching and keaming in Teachers in Change of staff Meetings steps of leaming in Reading
Reading Literacy Releqass fime for

feams

Teachers feel eampowered to refine Principal staff Meetings Tarm 4 Wesk 2 staff meeting underfaken in which the schoobvide

expechaficns acnoas e team and the
wider school.

Team Leaders
Teachers in Change of
Lifteracy

documentaticn s reviewed and refined.

Rescurced adegquatehys

schoolvide implementation consstents

" Is this making a difference to Shudent datas
» What will student voice ook like?

HaF= LI =i alls mWalale =ta arlleta Bl rmlaal= ma




Clarity about
what is to

be learnt

Promoting Assessment
further literacy
learning

oy Effective
Bernie Leonard e lear ning reflction
Evaluation Associates

Building learning-focused relationships

Credit: Evaluation Associates



Strategic Teams developed

o Included an ‘Assessment for Learning’ Strategic Team
o Team leader + teachers from each of our three teaching

teams
o Enabled all teaching teams to have input into the plan and

the action
o Gave all teaching teams the information they required as the

stfrategic tfeam developed resources and plans



Strategic Focus Area:

This is your ‘master’ planning document — guiding your teams’ leadership of your strategic focus area in our school. Collectively
you are to work together to gain momentum in your area, {n,order.for, us to develop coherence, confidence and competence in
this, with the aim of ensuring fidelity of what is developed and expected across our scheol, over time.

Each term your team is required to run a staff meeting, inorder 1o ensure momentum is maintained in the development of this
area. You are also responsible as a group to develop, consult and confirm the documents, systems, resources etc that are

required.

Consider what needsto bea pricrity for your buget? What

this foews inour schod ?
visits fpresenters could you use to support

‘What

ErOUp YOU Want to

Looking at our Strategic Plan
and Annusl Plan, and knowing

aubaraas a

advance this area inour

Expected Outcomes for 2023

schoal, what are you expecting
a5 group to achieve this

vear?

Focus of Staff Meetings

Term 2

Each team is required to leada staff meeting
each term. What will the focus be? What
plarning nee s to happen before this? What
rescurces will youshare?

For TOD - Just complete Terms 1 + 2 - revisit Terms 3 + 4 near the end of Term 2.

What do you expect to be undertaken or achieved by teachers?

What do you expect to achieve as a group?

Intended outcomes for Term 1 Actions to achieve these outcomes

Intended outcomes for Term 2

Intended outcomes for Term 3

wWe e 1o invcve them? Or edugtethem on what we are
doing and their involvement in the pross or relatiorship?

What involvement do whgamprequire? At what stages do

Whinau Connection/Education/Involvement

Intended outcomes for Term 4

‘What school wide documentation do we already have to

support this?

‘What documentation do we require?

What else do youneed to te fanring for? What else doesyour group need to-geveion?
Also corsider how this lirks In with other documents to support tesdhers — TS

especlalv.
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What tools did we use to support us?

The Learning Progression Frameworks (LPFs)

Understanding Progress

O LPF
O The Syntax Project (including the Writing Revolution)

O Structured Literacy Approaches The ..
Lwl’(mcd'

Pevo ( ubiov

20




What tools did we use to support us?

\EI%AJTCEATION VQMA
Reviving the Flames of Excellence: :
L HIGHIMPACT Assessment for, as, of learning
lgniting a System that Learns L AL (Data informs instruction)

How Using Assessment Properly Should Solve New
Zealand’s Education Woes

Michael Absolum, Adrienne Carlisle, Mary Chamberlain

June 2023
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Teacher learning using
the FISO Improvement Cycle
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https://www.nzai.org.nz/wp-content/uploads/2023/06/Reviving-the-Flames-of-Excellence-Final-20062023.pdf

8 fe

High Impact Teaching Strategy
Feedback

Effective teachers use two-way feedback to gather information about a student’s understanding,
to assist students to advance their own learning, and to verify the impact of their own practice.

Strategy overview
Hattie (2009) found an effect size of 0.73 for feedback.

What is it?

outcome that
ort further
formal or inf s5g spar ot meaningful

sional development f

emonstrated when the teacher:
kor

ractice.

&
f
F

edb
lower ef

Continuum of pr e

EEEE EEUN EEETUR CETTR

Resources:

Efective Assessment: AITSL videos:
=l L Providing feedback:

Assessment in principle Learning throug

T . Practice Principle 3: Student volce, agency and leadership empower
e A RO CTOR studients and build scheal pride, and Practice Principle &: Rigorous
e = assessment practices and feedbock inform teaching and learning

Infagraphic, Things to Remember About Feedback







At this stage we started talking
less about teaching ... And
more about learning
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o A learning framework
o Inverted pyramid
o Akonga at the top
o Ministry at the bottom
o Teachers under student
o ATL

Reviving the Flames of Excellence:
lgniting a System that Learns

How Using Assessment Properly Should Solve New

Zealand’s Education Woes

Michael Absolum, Adrienne Carlisle, Mary Chamberlain

June 2023


https://www.nzai.org.nz/wp-content/uploads/2023/06/Reviving-the-Flames-of-Excellence-Final-20062023.pdf

STRATEGIC VSION 2023 - 2025

R e

strive for success for self, others, owr
WESTON SCHOOL ity and aur environment.

GOALS NITIATIVES

2023 Strategic Team Reflection (to assist planning for 2024)

SUCCESS STATEMENT

TEAM: ASSESSMENT FOR LEARNING

Are we on track to
meet our goal in your
focus area?

Did the planned
activities actually
happen?

Have there been shifts
in teaching practice
across the school as a
result of your team’s
leadership?

If no - why not?
If yes - what evidence
do you have?

what impact has your

direction for the year
had on students?

Are there any specific
cohorts (year level,
ethnicities, gender)

who have benefitted
from the direction you
have led?

What new learning
has happened for

teachers and what
impact has it had?

How do you know? i

Have there been shifts
in leadership (in your
team)?

What did we learn in
this improvement
focus that we can use
to inform the next
improvement focus
and approach?
(Consider
organisational aspects,
leadership of your
team, assessment
practices, teaching
practices, expectations
of teachers,
expectations of
students)

e

What elements of
your plan from 2023
do you still need/want
to continue in 20247

T o e I T R T R

What new
considerations do you
want to add to the
2024 plan?

T e




LOOKING AHEAD TO 2024

What did we learn in
this improvement
focus that we can use
to inform the next
improvement focus
and approach?
(Consider

organisational aspects,

leadership of your
team, assessment
practices, teaching
practices, expectations
of teachers,
expectations of
students)

As a school we have aligned our
programmes and our thinking.
We are developing consistent teaching

approaches to subjects.

We have learnt we must give teachers time

to triol and implement.

Everyone must have a clear direction.

We must be ahead of the game, know what
we are doing for term 1 next year this term.
We are forming our plan based on quality
evidential research in regard to structured

literacy and spelling etc.

Have there been shifts
in teaching practice
across the school as a
result of your team’s
leadership?

If no - why not?
If yes - what evidence
do you have?

YES

We are seeing teachers being more responsive to
assessment information and developing their
teaching practice as a result of the information
that is obtained.

Consistency has begun throughout the school in
regards to our teaching and learning
programmes, this is developing into our
assessment practices.




Department
of Education

Practice Principles for Excellence in Teaching Practice \é‘éjﬁmor}\ %cinm

6. Rigorous assessment practices and feedback inform teaching
and learning

Assessment

6. Rigorous assessment 6.1 Teachers design 6.2 Teachers moderate 6.3 Teachers provide 6.4 Teachers analyse
practices and feedback authentic, fit for purpose student assessment and regular feedback to student achievement data
ASSQSSant inform teaching assessments to reflect use data to diagnose students on their progress to improve their practice
and learning the learning program student learning needs against individual
and objectives and plan for learning learning goals and

curriculum standards




Support for pedagogical practice

O Year 1: Team Leaders provided support and feedback
O Year 2: Peer observations and conversations

O Year 3: Teaching and Learning Observation Sheet to guide
practice and feedback for teachers — including a section
on assessment information



Teacher Observation Sheet

Date:
Observer name:

Focus of observation:

Observed name:
Classroom:
Year Level:

Purpose of observation:

Clarity of intentions
+ Learning intentions (LI) are clear
+ Success criteria (SC) is visible and clear
+ Atthe end of the lesson LI + SC are revisited to self or peer evaluate

Clarity of the lesson
+« Explicit teaching (I do, we do, you do, perky pace, informafion shared clearly, progression of lesson,
teaching relates to learning intentionsO

ASSESSMENT
Inwhat ways is the teacher collecting information to inform teaching?
How does any assessment task directly connect to the learning
intention2
Inwhat ways does the task allow students to demonsirate the success
criferia?
Does the assessment task give students the opportunity to show what
they have leamed? Why or why not?

Questions for consideration
The questions below are not intended to be a ‘check list' of
what's expected, but a prompt for thinking, to ensure
clarity, to enable the observer to align their observation
with the intent of the teacher being cbserved.

Lesson Structure:
*  What is the order of teaching?
*  Whatis explicit?

Learning focused relationships:
. How do students contribute to deciding what is
being leamt?
. Have the students contributed to defining what
the Success Criteria will be?

OBSERVATION OF TEACHER GROUP PBA4L STRATEGIES
(Including but not limited fo — if relevant: Whole class activities, BEING USED
differentiation, grouping, equipment use, questions asked of students, feedback, Positive acknowledgement
next learning steps, use of texts) through use of tokens, and
values. Values
acknowledged in various
ways, gaining attention
strategies used,

INDEPENDENT ACTIVITIES
+ What are the students doing?
+ How are resources being used? (devices, equipment, texis, books)
+« What scaffolds are in place to support akonga to be independent but

clear about the fask? g

ENVIRONMENT/RESOURCES
+ Organisation of teaching arena
* Materials used
+ Toolsincluding: Task board, modelling books, student book organisation

Learning Intention (Glebal/Specific)

- Does the teacher talk about what is to be leamnt
in the lesson?
Is the learning intention written somewhere so the
students can read it and understand it?
Is the learning intention explained in global and
specific terms?
How was the leaming intention established and
presented?

Relevance to students
* s the reason the students are learning this
explained?
Is it discusses with students?
How has the learning intention arisen out of a
defined leaming need?

CULTURAL RESPONSIVENESS
« How is cultural responsiveness reflected
o inthis lesson?
o Inthe classroom?
o Explicit teaching?

Example or modelling used to illustrate the level of
expectation
+  How does the teacher demonsirate to the
students what the leaming will look like?
Do they model the process?
Do they have a completed example?
Do they demonstrate the steps taken or the
qualities needed? (Success criteria)

TARGET STUDENTS: SMART Goal considerations
.
.
.

Success Criteria Shared
. Has the teacher defined the qualities needed or

the steps to take in order o meet the leaming
intention?
Have these been co-constructed with the
students?
Are these displayed for the students to read
them?
Are they refered to throughout the lesson?

Task is related to the learning and vocabulary is
appropriate
. Has the teacher clearly explained the learning
activity?
. If necessary, was demonstration undertaken?®
. Have the 5C been emphasised in the instructions?

FURTHER THINKING
+ For mentor observations:
o Questions for the mentor to ask to prompt thinking of the
mentee
For teacher observations of peer or modelling teacher
o Questions to clarify from the model lesson

Students have opportunities o check their understanding
+  How has the teacher enabled students to check

their understanding of:

The activity?

The learning intention®

o The success criteria?

How has the teacher responded to akongs
checking their under

Was it clear what the teacher was hoping to achieve?

Teacher Reflection if being observed for feedback
*  What went well2
*  Whatwould you do differently®
*  Whatis your next step?

Reflection if observing teacher for modelling
*  What from this lesson will you take away for your
teaching practice?
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Strateqgic
Initigtive

Desired Outcome /s

Responsible

ANNANNNNN

Complete by

Measure

Assessment for
Learning

Development of teacher mowledge
shows a collective understanding and
aligned approaches to literacy
teaching

Principa
Team Leaders
Classroom
Teachers

Cngoing - termiby

Coaching observations by Team
eaders are undertaken to support
teacher develspment, and to
ensure practices are aligned.

Team leaders are confinving to encouroge
schoolwide liferacy teaching that has already
been set vp so far throvgh observafions and
explicit planning. we have also vsed the
scope and sequence in lileracy by vsing the
writing Revolufion wiifing progromme with our
small targeted grovps of leamers Hhrowghout
e school. This is o way of leochers procfising

N

wsing this new writing direcfion which will build
confidence and knowledge of this structured

Develepment of a common ianguage
in literocy is deveioped for all teochers
1 understand school wide
expectaficns and for these to be wsed
in classrooms.

Principa

Team Leaders
Classroom
Teachers

Term 1 Week 10

Teaching and Leaming Frameworn
consists of a iteracy section that
cutiines the expected pedagogicol
approaches.

appreach bo wiiling throwghout

m have decided that
scope and sequence of the wiiting revolufion
fits perfectly with owr stuctured literacy
approach. All teams are developing their
vnderstanding of this scope and sequence
and praciising vsing it in vanous forms of our
clhass wriing programmees with the infenfion of
this being our programme school wide next

The Leaming Progression Framewon
[LPF} is used to guide feaching and
Earming in Writing

Assessment for
Leaming Team
Tegchers in
charge of
Literacy

Term 2 Week &

LPF evident in planning and feaching
in order to guide next steps of
Earning in Writing

writing and using this fo make ow judgements
of writing and dota. Mow we are working with
the LFF, The Code and the wrifing Revolufion
Scope and Sequence to mold these
documents into our school-wide teaching of
wrifing. we have used the LPF fo guide owr
teaching of maths and this will direct our
pregramme for next year. Assessment team
will set out a framework for guiding ouwr saths

The Leaming Progresion Framewon
[LPF} is used to guide feaching and
=aming in Reading

Team Leaders
Teachers in
charge of
Literacy

Term 3 Week B

LPF evident in planning and feaching
in order to guide next steps of
=arning in Reading.

teaching next year.

iis is ncrw.being e:deﬁdeu:i o maoths also.

Teachers feel empowened to refine
expectafions acress their team and
the wider school

Principa

Team Leaders
Teachers in
charge of
Literacy

Term 4 Week 2

staff meeting undertaken in which
the schooiwide documentation i
reviewed and refined.
» Resourced odeguately?
s« Schoochwide implementation
consistent?
» Isthis making a difference
to Student data?
What will student voice look like?




‘ 2025 Strategic Development ‘

Literacy

Curriculum ‘

strategic aims for this year.

of this area.

As a group you are responsible to consult develop, refine and confirm the documents, systems, resources etc that are

required school wide.
Keywords: coherence fidelity

Teamwork makes the dreamwork. ..

Role Who?

Leader:
report to SLT,
report to Board
book the date for the staff meeting focus
put the agenda together for staff meetings
put date on staff meeting calendar,
organise the team planning meeting day and time

This is your ‘master’ planning document — guiding your teams' leadership of your strategic focus area in our school for
2025. Collectively you are to work together to undertake the roles in your area, that enable us to complete our

Susan

Tiffany

Minutes taker/Admin:
record minutes for all strategic team meetings and staff meetings run by your team.
Keep the team documentation up to date.

Ensure all resources are in the correct folder in T/Drive.

Emma

Comms person:
regular newsletter snippets
Develop any documents for parent education or communication

Sarah

Staff meeting support:
Get a Karakia opening and closing and lead this

print any resources for the meeting

Gather any resources needed for the staff meeting

Set the staffroom up for staff meeting, and tidy it up afterwards (if needed)

Gina

Additional roles will need to be undertaken at times and will need to be assigned as required

A

Looking at our
Strategic Plan and
Annual Plan, and
knowing where as a
group you want to
advance this area in
our school, what are
you expecting as a
group to achieve this
year?

Expected Outcomes for 2025

- Refreshed Maths Curriculum embedded across the school with clarity about:
o what needs to be learned — Learning intentions

o whatis expected — Success Criteria

- Avariety of assessment practices are revisited to ensure shared understanding of processes and interpretation
- Online reporting, communication clearto whanau (regular posts on seesaw with feedback from whanau)
- Coaching/Feedback processes are refined for observations (both of observations to support teachers, and

observations to learn from

What do you

expect to achieve
as agroup?

Intended outcomes for Term 1

Actions to achieve these outcomes

What do you
expect to be
undertaken or
achieved by
teachers?

For TOD — Just
complete Terms 1
+ 2 —revisit
Terms 3 + 4 near
the end of Term

Maths knowledge slides and Mad Maths
developed

PLD with Rob Profit White

Maths long term Plans adapted as defined by
data

Planning sheets for number and algebra used by
all teachers to align practice across the school

- Meeting us a group to plan these.
- TIC Maths to oversee Maths development — supported by the
team

28

Intended outcomes for Term 2

Set expectations for what is needed to be
uploaded on to Seesaw in line with LTPs.

Work with/Upskill in Edge to develop tracker for
assessment in line with NZC Refresh.
Observations (walk throughs) for Maths. All
teachers to set a goal for maths and get feedback
from Tiffany.

TOD for Maths Friday 30 May

- Susan and Tiff to engage with edge to sort how to track
assessment on edge.

- Gather ideas and tips from other teacher into a doc where
teachers can go to get tips.

- Assessment team plan skeleton overview for other
curriculums.




What are some of our learnings?
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\ N Purpose of Assessment

Assessment at Weston School informs our teaching. It is an integral part of the teaching and learning process,

School infi hi i i L fth hi dl i

providing timely, valuable insights into student progress, strengths, and areas for development. Assessment methods

need to be varied in order to capture a range of information about each child—their current abilities, learning gaps.

and potential next steps. Our approach ensures that assessments are fair, inclusive, and tailored to meet the diverse

needs of our students.

We actively involve students in the assessment process through goal setting, self-reflection, and co-constructing

their learning pathways. By engaging students in their own learning journey, we foster a sense of ownership and

motivation. Feedback plays a crucial role in this process, helping to guide students toward their next learning steps.

Every assessment must be purposeful, ensuring that teachers collect the specific information required to inform
effective next steps in teaching.

Types of Assessment
To gain a holistic understanding of student learning. we employ a range of assessment types:
1 Diagnostic Assessment
o Conducted at the beginning of a learning cycle to determine prior knowledge and identify learning needs
o Examples: Running records, pre-tests, knowledge surveys, phonics assessments.
2.Formative Assessment
o Ongoing assessments that provide real-time insights into student learning and inform teaching adjustments.
o Examples: Observations, student conferences (including SMART goal setting with whanau), learning
conversations, self and peer assessments, seesaw stories
3. Summative Assessment
o Conducted at the end of a learning unit to evaluate student achievement against learning objectives.
o Examples: Standardised tests, presentations such as speeches, final reports, end-of-unit quizzes.
4.Self and Peer Assessment
o Encourages students to reflect on their learning and provide constructive feedback to themselves and peers
o Examples: self-reflections, student-led conferences, peer feedback checklists.
5.0Observational and Anecdotal Assessment
o Captures learning behaviours, engagement levels, and soft skills such as collaboration and problem-solving
o Examples: Teacher anecdotal notes, learning progressions, group task observations.

TEACHING +
LEARNING
FRAMEWORK

Guiding Teaching and Learning
at Weston School

Feedback:
Feedback is designed to enhance learning by being specific, accurate, timely and clear. It takes many forms and
helps teachers understand how their teaching practice impacts on student learning

Feedback examples at Weston
» varied types of feedback oral/written/formal/informal/PB4L tokens/ Next Steps
» Small visual gestures - thumbs up.
» Self - Peer - Group - Teacher
» Handwriting reflection - identifying what you are happy with and where chn wish to go next - this is backed up by
teacher feedback. Comparison from past to present work.
= Mad Maths marking of the Friday checkup and then the where to next for continued learning of the concept.
» iDeal - oral check in's, revision of skills with a quick test of words.
» Art - self reflection based on learning intention - comparison to others what you like about their work and what
you might like to do differently next time.
» \Written - self/peer and teacher feedback and reflection based on co constructed rubric/criteria
Mihi -Pepeha: oral sharing - what I'd like help with

2025
Version
DRAFT

N SCHOOL TEACHING AND LEARNING FRAMEW(



Be explicit with teachers too

Staff @ Weston Home  **Organisation®™ v  Strategic Planand Teams v Curriculum ~  Assessment v Teaching Supports v Meeting Minutes v More

Assessment
Overview

Teaching and Assessment Overview

Structured Literacy Assessment Plan 2025

Teaching and Assessment Overview

Weston Teaching and Assessment Overview: Reading

Teaching Expectations M Where is this information Sharing with Whanau




Teaching and Assessment Overview

Weston Teaching and Assessment Overview: Writing

Teaching Expectations

Assessment

Where is this

information collated

Sharing with Whanau

Handwriting:
10 minutes each day

e Tupu - Ideal - sequence
e Mahuri / Rakau - The write lesson teaching
sequence/ link in where possible to Ideal focus
/ topic (Language is consistent with the The
Write Lesson
The Write Lesson - youtube

Goal Sheet / Tracking for each team in
individual books

Regular self / peer / teacher assessment

In children’s
workbooks

Sharing of books

during whanau days
e Getting to know you
e Student led Conference
¢ Open days

Syntax - Scope and Sequence
Teaching of this programme
10 - 15 minutes (minimum of 2 a week)
Covering a concept a week

| do / We do / you do

Syntax
-Scope and
Sequence
Teaching
with cover
Encoding
and
Vocabulary

Writing Revolution Folder of shared
resouces
Weston School Scope and Sequence

Tracking Sheet whole class

As per syntax outline (Need to adjust this
to fit individual planning)

in Teachers Drive in Assessment folder
Weston School Tracking Sheet

Classroom
Planning and
Assessment

Sharing of books with whanau
during whanau days

o Getting to know you

e Student led Conference
e Open days
L]

Report Comments Term 2 /

Term 4

Encoding (LPF) will be taught through
Ideal and Syntax programmes

Term 1: Week 9/10

Writing Assessment of a piece of children’s
Writing mediation across the school using
School Wide Rubric in Staff Meeting/Team
Meetings




Be explicit = what does it look like?

o Share expectations with teachers:
o What does assessment look like?
o What could it look like?
o What information are you
expecting to gete

e
il e
P A
.......



e-asl Tle Class Preparation

On the big screen explicitly show the students the ins and outs of the test. Then give them a go
themselves. Do this before the day of the test.

https:/fe-asttle education.govt.nz/StudentWeb/practice-test

Explicit points to discuss:

[J Explain the why - the reason for this e-asTTle - This is a check up, so we as teachers know
where we can go next to help you with your learning.

[J You have 5 minutes lookover time - this is free time - use it wisely to pre read some of the texts.
Do not skip this and begin the test.

[J On the screen you have important test features and buttons

1. Top leftin green the time left for the read over counting down or when the test begins the
time left.

. The top right in green - the question number you are working on out of the number in the
test.

. Bottom left all the numbers of questions you have on offer. Once you answer a question it
is crossed off. It is in dark blue if it is the question you are working on. You can look back
to see the non-crossed questions (the questions you may go back to or are unsure of and
wish not to answer). Therefore questions can be answered in any order - they can pick
the more easily answered questions to answer first and leave more complex and
challenging questions to last.

4. Bottom right a grey previous button and a green next button with arrows.

[J Tell the children if they are unsure of an answer they do not need to guess, just leave it blank.
Because if you get it wrong from guessing it locks like you believe the wrong answer. By leaving
the question black it gives us the teachers better data this way.

[ Don't forget to scroll down - as there may be more text to read than fits on your screen.

[ Discuss the different types of questions they may be confronted with - all in the practice tests.

e \Write numbers in order of
Shade a bubble
Match via drop down box
Select one circle
Select as many as apply
e Write your answer (if minutes make sure write 10 minutes)

[ If they accidentally click on Finish Test - in blue in the middle - it will tell them what questions
they have not yet answered and ask if they would like to finish the test or not.

[J Some children will rush and complete the test quickly, others will take the full allocation of time.
Keep the silent, no moving rule and make sure everyone has something to do at their desks - so
as to not distract other students.

[0 Remember if the children are doing a Maths easTTle - allow them to have some paper and a
pencil so they can work through. NO CALCULATORS!

General Help Tips

e-aslTle requires a minimum 1260px width. Zooming in scales your browser width down. If you
zoom too far, e-asTTle will show you a warning page indicating that your browser is not
sufficiently wide. You will then need to reload the page and try with a lower zoom level.

Reader/writers are generally not recommended for Reading and Writing e-asTTle tests. If a
reader for a Reading test is part of the test-taking process, the test is measuring listening
comprehension rather than reading comprehension. Using a writer for an e-asTTle writing test
is difficult. Spelling, Grammar, and Punctuation make up three of the seven Writing elements
necessary for generating an overall score.

For students with vision impairment, choose a paper test that can be enlarged to an
appropriate size. If a paper test has been increased in this way and if students have been
asked to measure lengths in Geometry tests, make allowances for this.

Always have a couple of extra chromebooks on hand - some may go flat or iff an error
message displays, students should first try to follow the instructions and/or use the buttons
provided to resolve the error rather than refreshing the screen or closing and re-opening the
window. Refreshing or closing and reopening the test window can result in the system having to
reload everything that is required for the test. This takes extra time due to the load on the
e-asTTle server.

On the day: children only have to google - e-asttle and the first thing that pops up is the link to
follow: https://e-asttle.education.govt.nz/StudentWeb/login

Susan will have all your logins ready for you the day you need them.

All  Images Videos News Shopping Shortvideos Maps

© Ministry of Education NZ
https://e-asttle education.govt.nz > StudeniWeb > login 32

e-asTTle (student login) - Ministry of Education

No information is available for this page.
Leamn why




to teachers

Group:

Mathematics Weekly Planning: Algebra

Term Week

Kia ora koutou,

Phase 3 | Years 7/8

Equations and Patterns

Algorithms

The Algebra planning sheets are now in the folder. | have attached a copy of them to this email for you as well.

Year?

Year 8

Year 7

Year 8

m Copy of Phase 1/2 Algebra Weekly Planning Sheet.docx

o form and solve one-step linear equations (e.g.,
t+7=12,2s=14)

e find the value of an expression or formula,
given the values of variables (e.g., “Calculate w
+12 when w = 47)

* describe and use the commutative, distributive,
and associative properties of operations (e.g.,
axb=bxa)

& identify the constant increase or decrease in a

linear pattern, use variables and algebraic

notation to represent the rule in an equation,
and use the rule to make conjectures

form and solve one- or two-step linear
equations (e.g.. 5s + 3 = 18)

find the value of an expression or formula,
given the values of variables

simplify algebraic expressions involving sums,
products, differences, and single brackets (e.g..
using the distributive property, 2(x + 3) + 1 =2x
+6+1=2¢+7)

determine if a patter is linear and, if it is, write
the equation for the pattern and use the
equation to make conjectures

create, test, and revise algorithms involving a .
sequence of steps and decisions.

create, test, revise, and use algorithms to

identify, interpret, and explain pattems.

m Copy of Phase 2/3 Algebra Weekly Planning Sheet.docx

Hot Spot/
Knowledge

Copy of Phase 3 Algebra Weekly Planning Sheet.docx

Monday

Tuesday

Wednesday

Thursday

Friday

Maintenance / Revisit
Previous skills & concepts

Copy of Phase 1 Algebra Weekly Planning Sheet.docx

Teaching Sequence
What is your explicit focus?
Break down of concept
How can you break it down?

Materials

Copy of Phase 2 Algebra Weekly Planning Sheet.docx

Getting Started
» Link to prior learning
» Check understanding
» Introduce new concepts

» Investigations, problem solving,

Working Time

« Explicit teaching

« Whole class. small groups, pairs &
individual

tasks, or games
» Scaffold & reteach

= Connect to prior learning

# Independent & Guided practice
» Accelerated learning needed?

® What enablers / are
needed?

Rich Task Oppertunities

Connect & Reflect
« Summarise the lesson
» Check for understanding

Formative Notes




School wide coherency of maths teaching

Te Mataiaho | The New Zealand Curriculum Mathematics and Statistics
Number: Rational Numbers

Compare and | Divide Whole Equivalent Conversions Fractions of a Add and Add and Multiply Proportional
Order Numbers Fractions Set Subtract Subtract Fractions & Reasoning
Fractions Fractions Decimals Decimals

and find a half or quarte,
halves of a set using equal
E’:‘ and quarters as sharing and
t rst fractions of sets grouping.
year and regions, using
equal parts of the
Durii

identify, read, write dlncffly compare find a hll’and
two fractions quarter of a set by
o (using symbolsand | ;o0 hatves, identifying groups
Sonme than sharing by
s an ing by
second ones), and identify

the whole set or
shape when given a
half or quarter

find a unit fraction | addand subtract
‘I::Icflons involving of a whole number wt fractions with
;u, :(.;'mu:, (e.g., 113 of 15), b “’7’
'1:.:.;‘:' wh::"tm ahd Jdentty the g iat
third | s fractions of sets "'“;::‘I"‘ e :v:nd;n.t:‘ﬂ‘::n given 8
and regions, using Squivalent a unit fraction (e.g.,

year

year | ooual parts of the “114 of the set is 3,
whole and by what is the whole
positioning on a set?”)

number line

and decimals decimals, and 4, and 8, '3 and 6, or | numbers and multiplication  or | denominators to | 1.3+0.2=1.5) double or halve a
.3 = 3/110) of2,3,4,56,8 is a whole number

identify, read, write, | compare and | divide whole for fractions with convert (using find a unit fraction | add and subtract | add and subtract use doubling or
and represent order tenths as | numbers by 10 to related number lines) of a whole number, | fractions with the | decimals to one halving to scale a
tenths as fractions | fractions and | make decimals denominators of 2, | between mixed using same decimal place (e.g., | quantity (e.g., to
convert  decimal 5 and 10: improper fractions | division facts and| make up to one recipe)
tenths to fractions with denominators | where the answer
5 and 10 (e.g., 115 of 40) »

equivalent by identify, from a unit
directly comparing fraction partof a
them, noticing the set, the whole set
simplest form (e.g.,

316 =1/2, which is

the simplest form)

decimals, and ‘_”c::";m arid of up to 10 and where the including  to | (e.g., 32.55- 21.21

decimals convert decimal answer is a whole make more than =11.34)
tenths and Z’dl:’:h”.yﬁw.ﬁm:ﬂ, number (e.g., 23 of | one whole
hundredths to fractions are 24
fractions equivalent identify, from a
fractional partof a
set, the whole set

the
During
the
During
‘ear 4
During
‘ear 5

compare and order | divide whole for fractions with convert between find a fraction of a add and subtract

tenths and denominators of 2, mixed numbers and fractions with

hundredths as 3,4,56,810,12, Iimproper fractions the same decimals to two

fractions and decimals r100: with denominators | and division facts denominators, decimal places
Ye




Moderation of various types of assessment

©)
©)
O
O
O
O

School wide

Team level

Standardised tests

Anecdotal information collected
Moderation of tasks

Moderation of outcomes



What else are kaiako doing?

o Self and peer assessments used o Increased value given to
more readily anecdotal notes and
. - . observation assessments
.
T achieve B o Models shared with akonga
o Co-constructed success
criteria

o

o

o
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Focus on Learning
Intentions & Success

Criteria

- for Clarity




Staff discussions about assessment

Notice
Recognise
Respond




Use of standardised testing Eg E-asTTle Maths

While this is only one test on one day - it is filled with a lot of information that can help to support your teaching going
forward, in order to support students to show progress over this year. The information gives targeted information about what
your class did, and where each child's individual strengths and weaknesses are.

You are getting:
*Group learning pathways report
Curriculum levels report
-Individual pathway report for each student
-Individual question analysis for each student
We would like you to please:
*Have a read over this information
-Consider:
« what are you noticing about your class?
« what are you noticing about individual students?
- are there any results that surprise you? ie a child achieving much lower than expected -or a child achieving much
higher than expected
- what types of questions seem to be the sticking point for your class? individuals?
* how might this influence your planning for next term?
Keep in mind that we are doing this same test again at the end of Term 3 and this will be comparative data that we can look at
to measure progress of children and effectiveness of teaching.

Please keep this data/information in a safe place.



While this is only one test on one day - it is filled with a lot of information that can help to support your
teaching going forward, in order to support students to show progress over this year. The information gives

targeted information about what your class did, and where each child's individual strengths and weaknesses
are.

You are getting:

*Group learning pathways report

*Curriculum levels report

-Individual pathway report for each student

-Individual question analysis for each student

We would like you to please:

*Have a read over this information

-Consider:

- what are you noticing about your class?

- what are you noticing about individual students?

- are there any results that surprise you? ie a child achieving much lower than expected -or a child
achieving much higher than expected

« what types of questions seem to be the sticking point for your class? individuals?

* how might this influence your planning for next term?

Keep in mind that we are doing this same test again at the end of Term 3 and this will be comparative data
that we can look at to measure progress of children and effectiveness of teaching.

Please keep this data/information in a safe place.

If you have ANY QUESTIONS please don't hesitate to touch base with Tiffany.



Date:
Observer name

Teacher Observa

Focus of observation:

Observed name:

Classroom:

Year Level:

Purpose of observation:

Clarity of intentions
«  Learning infentions (L) are clear
«  Success criteria (SC) is visible and clear
«  Atthe end of the lesson LI + SC are revisited 1o self or peer evaluate

Clarity of the lesson

«  Explicit teaching (I do, we do, you do, perky pace, information shared clearly, progression of lesson,

teaching relates to learning intentionsd

ASSESSMENT

 Inwhat ways s the teacher collecting information to inform teaching?

How does any assessment fask directly connect to the learning
intention?
in what ways does the task allow students fo demonstrate the success
criteria?
Does the assessment fask give students the opportunity o show what
they have leared? Why or why not?

©

Individual reflections, Peer observations
and post lesson discussions

Questions for consideration
The questions below are not intended to be a ‘check list' of
what's expected, but a prompt for thinking, fo ensure
clarity, to enable the observer to align their observation
with the infent of the teacher being observed.

Losson Shucture:
«  Whatis the order of teaching®
«__ Whatis explicit?

Learning focused relationships:
+  How do students contribute fo deciding
mi
«  Have the students contributed fo defining what
the Success Criteria will be?

OBSERVATION OF TEACHER GROUP

(Including but not limited fo ~ if relevant: Whole class activities,

differentiation, grouping, equipment use, questions asked of students, feedback,

next learning steps, use of texis)

INDEPENDENT ACTIVITIES
«  What are the students doing?
«  How are resources being used? (devices, equipment, texts, books)
«  What scaffolds are in place to support akonga to be independent but
clear about the task? E
p.

LT3

PB4L STRATEGIES
BEING USED

Positive acknowledgement
through use of tokens, and
values. Values
acknowledged in various
ways, gaining attention
strategies used,

ENVIRONMENT/RESOURCES
«  Organisation of feaching arena
*  Materials used
o Tools including: Task board, modeling books, student book organisation

Learning Infention (Global/Specific)
¥ Does the teacher tak about what is to be leamt

in the lesson?
Is the learning infention written somewhere so the
students can read it and understand it?
s the learning intention explained in global and
specific terms?
How was the leaming infention estabished and
presented?

o fo students
Is the reason the students are learning this
explained?

s discusses with students?

How has the leaming infention arisen out of a
defined leaming nee

CULTURAL RESPONSIVENESS
«  How s cultural responsiveness reflected
in this lesson?
In the classroom?
Explicit teaching?

Example or modelling used fo illustrate the level of
expectation

How does the teacher demonsirate fo the

students what the learning wil look

Do they model the process?

Do they have a compl

Do they demonsirate

ualities ded? (Succe

TARGET STUDENTS: SMART Goal considerations
.
.
.

Success Criteria Shared
Has the teacher defined the qual
the steps to take in order fo meet the leaming
intention?
1 co-constructed with the

Are these displayed for the students o read
them?

«__Are they referred to throughout the lesson®

Task is related fo the leaming and vocabulary is
appropriate
«  Hasthe teacher clearly explained the learning
activity
«  If necessary, was demonstration underlaken®
« __Have the SC been emphasised in the instructions?

FURTHER THINKING
*  For mentor observations:
Questions for the mentor to ask to prompt thinking of the
mentee
* For teacher observations of peer or modelling teacher
o  Questions to clarify from the model lesson

Students have opporfunifies fo check their understanding
How has the teacher enabled students fo check
their understanding of:

The activity?
The learning intention?
The success criteria?
«  How has the feacher responded fo akongs
chectking their under

Was it clear what the teacher was hoping to achieve?

Teacher Reflection if being observed for feedback
What went wel?
«  What woukd you do differently?

«__What s your next step?

Reflection if observing teacher for modelling
®  What from this lesson will you fake away for your
teaching practice?




What have we noticed/learnt?

o A4L evolves and becomes part of the culture of the school
o Leadership team is key. All need to be involved in the change
o Do it slowly
o Mindsets need to be shifted
o Teachers need to drive it
o What does it need to look like?
o What works welle
o What could be better?
o Needs to be evidence based



What have we noticed/learnt?

o Don't throw the baby out with the bath water
o ldentity what's already informing practice
o Look at how other areas can be strengthened
o Plan, Implement, Track and Evaluate the process
o Have a team focus — share the load, and the ownership
o Develop other areas around A4L
o Teaching Practice
o Teacher Observation skills
o Leadership
o Be explicit
o Don't assume people know what LI, SC, Feedback etc are






Accelerated Math Data - 2019 Term 1 To 2024 Term 4 - 100% Bar Chart

® Accel d

Expected

1 11 @ Insufficient
(%) (10%) (557%)

Accelerated Reading Data - 2019 Term 1 To 2024 Term 4 - 100% Bar Chart

@ Accelerated
Expected
13 @ Insufficient
(12%) )

Accelerated Writing Data - 2019 Term 1 To 2024 Term 4 - 100% Bar Chart

@ Accelerated
Expected
13 91} @ Insufficient
(12%) (832%0))




Where to next?

O Refinement of information collected from tfeacher observations

O Continue to align understandings of updated curriculum
documents

O Weston School Teaching and Learning Framework
O Real time reporting — student driven



Inside the Black Box: Raising Standards Through Classroom
Assessment

By Paul Black and Dylan Wiliam

Firm evidence shows that formative assessment is an essential component of classroom work and that
its development can raise standards of achievement, Mr. Black and Mr. Wiliam point out. Indeed,
they know of no other way of raising standards for which such a strong prima facie case can be made.

Readings of interest

Assessment for Learning

Reviving the Flames of Excellence:
lgniting a System that Learns

How Using Assessment Properly Should Solve New
Zealand’s Education Woes

Michael Absolum, Adrienne Carlisle, Mary Chamberlain

June 2023


file:///Users/principal/Downloads/Inside_the_Black_Box_Raising_Standards_Through_Cla.pdf
https://www.nzai.org.nz/wp-content/uploads/2023/06/Reviving-the-Flames-of-Excellence-Final-20062023.pdf

HOW TO CREATE
POWERFUL
STRATEGY

9ouUa19yo9d

The Right Drivers in Action for

IN UNCERTAIN TIMES Schools, Districts, and Systems
e

ROSIE YEO

Texts of interest

Strategic thinking and change management




Claritg FEACHING LEADING
Classroom NORTH.EAST 0 T

Rl ATV

WHAT MATTERS MOST IN
LEARNING, TEACHING,

AND LEADING
d LYN SHARRATT

FOREWDRD BY JOHN HATTIE
INTROOLICTION EY ALMA HARRES

S\ BUILDING LEARNING FOCUSED RELATIONSHIFS RUSSELL BISHOP

HIJISNE
Michael Absolum

Texts of interest

Clarity, Learning focused relationships
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oM Practical
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DYLAN’WILIAM
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JOHN HATTIE
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 VISIBLE
LEARNING
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JOMN MATTIE | DOUGLAS FISHER
NANCY FREY | JOHN ALMARCDE
IALSTRA

THONS BY TARVL HANSEN

HOWITO GIVE
' Effective Feedback

Susan M. Brookhart

Texts of interest

Assessment, Feedback

Chnstine Rutee-Damos

SO - Using Evidence in
HIGH EXPECTATION Teaching Practice

TEACHER Implications for Professional Learning

RAISING THE BAR

- * » -
Vi
{

fghirley Clarke 1



Our strategic plan will enable us to kee
what is important to us to the fore

STRATEGIC VISION 2023 - 2025

VISION

L/\_/ “We empower students to

strive for success for self, others, our

W ESTON SCHOOL community and our environment.”

Our Practice, * School culture development Teachers and students share a
Our Programmes * Curriculum development consistent language of leaming,
For a consistent language of * Local Curriculum development within authentic local leaming
learning to be defined, enabling contexis.

clarity of a rich, place based
local curriculum.

Our Place, Students, whanau, staff and our
Our Communi ty Online, real fime reporting and wider community are connected
communication developed and interacting in a variety of
Community engagement plan ways.

developed and implemented

To develop and enhance sirong,
positive, learning focused
relationships across our entire
community.

Our People Leadership Plan developed All students, staff and community
members undertaking
leadership roles, have the skills
and opportunities to lead with
confidence and alignment.

For students, staff and whanau to
have leadership opportunities and
skills developed and fostered.

Learning together, caring about our future
Te ako tahi me te whakaaro nui ki fo tatou anamata.




Maha rawa wa tatou mahinaq,

te kore mahi fonu Tawhiti rawa to tatou
haerengaq,

Te kore haere tonu

We have done too much not to do more,
We have gone too far not to go further
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