OUR JOURNEY




Aout us




Why we started this process

» Data
* Levels of success In
standarised testing ‘
/ » Attendance
» Expectations
LOW * Respect

* Opportunities "



Staff voice




First areas to work on

* Uniform

* Positives

» Speaking politely to
i adults

~+ Failure

e Success

e —————




How did we start?

Belonging and
connecting

Building Te Ao
2022/23 Maorli






Data? Reflection on data?




Two-day
workshop

o
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Just me 2023



Theory-of-action
% Beliefs Actions Outcomes
2 % %...and achieve this.

Theories-of-action explain the links between
what people do (actions), the beliefs and
motivations that explain their actions, ana
the consequences of those actions, both
intended and unintended.

@© Evaluation Associates Ltd



Beliefs- Person
- Issue
I believe and need to check

Motivations

Consequences- Outcomes

e Staff focus on progress
over achievement

e Staff have not examined
what the rate of progress is
and if it is an appropriate
rate.

e This appears to have led to
an assumption that any
progress is enough

e This may unintentionally
lead to deficit thinking
limiting the way we
approach learning

e Seek valid information

e Surface beliefs about our
learners

e Examine if beliefs are
impacting how we design
and deliver learning

e Create a plan forward
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Clearly state that we are
looking at progress data to
help ensure that we are
meeting our students needs
and helping them live up to
their own potential

Inquire into their thoughts
and wondering that came
from their team meetings
Surface that in our previous
conversations comments
have been made that
focused on progress of
students making the A,
Below data being ok- |
noticed in previous
conversations comments
where made when we
looked at, Below etc
comments were made like
“Oh that child has made
some progress- like they
now add fullstops” or “yes
there are more below than
idea but at least they have
all made some progress” |
wonder if we are thinking
that any progress equates
to success and when | look
at this data we can see that
rates of progress are not
acceptable.

surfacing of beliefs about our level
of progress.

An open conversation about
beliefs about the potential of our
students and how this could impact
practice.

Leaders willing to look into their
own practice and how this
continues these beliefs and how to
surface them in their teams.
Ownership and commitment to
change




Have the hard conversations...

“ do you think we might have
lowered our expectations?

Lifting the Lid - Training fleas


https://youtu.be/Dxq9WQWedRA?si=8nIPwibyw20n0AeW

What does a classroom with a lowered lid
and a raised lid....

LOOK
LIKE?

‘ FEEL LIKE? SOUND
LIKE?
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Work we did

Assessment for Learning PLD with Ben

What 1s our

15

Effective : :
learning _ starting pomnt?

2022 - now



Data
/ssues:

* Inconsistency about levels

* Teachers dropping students T1/2
 What they can show me

* Deficit thinking

* Standarised testmg does not count

* Lackofurgency
* No discussion when we disagree with a

previous teacher
* Large gaps between OTJand standarised
testng



Data 2021

Reading
Term One Well Term Four Well | Term One Below | Term Four Term One At Term Four At Term One Term Four
Below Below Below Above Above
No. % No. % No. % No. % No. % No. % No. % No. %
Total 49 25% 18 8% 93 47% 50 21% 44 22% 113 47% 1 6% 57 24%

At/ Above 71%

PAT: Reading Comprehension

Year level (ref year) Number of Students (Completed) Mean Scale Score Standard Deviation Score Mean Stanine
4(5) 26/26 28.5 (35.8) 10.1(13.2) 3.9 (5.0)
5(6) 27/ 27 39.6 (45.0) 11.1 {127} 4.1(5.0)
6(7) 48 /48 45.1(53.2) 9.7 (12.6) 3.6 (5.0)
7(8) 38/38 48.7 (60.4) 13.9 (12.3) 3.1(5.0)
8(9) 29/29 54.2 (67.0) 8.6 (12.2) 2.8 (5.0)

Average stanine 3.5



Reading

T4'Z3

Agess 2775

Writing
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Orange - not moved
Yellow - more than expected
progress

Red- moved back




Work we did

2022-2024

Actions

|dentified
students not
making expected
progress

Tracked those
students and
shared with staff

Looked at the
data we use
to make a
judgement



What we found

» Everyone agreed that all children can make a

year's progress in a year
 End of term 3 we heard... ...

“They have
moved inside the
level”

“Ohhh but

they have
ADHD or
trauma’

20

‘| never agreed
with the last
teacher’'s OTJ”

They are
away a lot
and we can't
expect them
to move

“Our kids never
do well at PATS”









Two-day
workshop

O
E LEADING /)«
LEARNING

All of our leadership team Nov 2023



Single-loop and double-loop learning

Between intention

/ and consequence
\ Between intention

and consequence

Beliefs about
the issue Motivations

and/or the (interpersonal) Consequences

person

Single-loop learning

Double-loop learning



Double loop about data

* What is data?

 How do we use data and why?

* What are your beliefs about data in school
and teaching?




What we found

EVIL GOOD

Versus

Data Assessment



Big attitude changes!

* People moved students back

» Contacted whanau

* Used a wide range of data

e Understood we want our tamarikito show
therr knowledge everywhere m all situations

BUT......data kept droppmg






Collaborative complex problem solving

CCPS is a five-stage, research -based process designed to tackle complex educational challenges —
especially those connected to student outcomes.

Stage Outcome of stage

1. Problem - The leader gains agreement that a specific
practice or student outcome is problematic.

identification

4

2. Problem causes

3. Solution ‘ The leader gains agreement on solution strategies that, as far
requirements as possible, meet the set of solution requirements.

4. Implement and - The leader gains agreement on how to implement the
monitor strategies and monitor the quality of their implementation.

29 $

5. Evaluate impact

The leader surfaces, tests and gains agreement on the likely
school-based causes of the problem.

-

Leading by Learning

Motivations Behaviours

1. Valid information 1. Inquire
2.Respect 2.Advocate
3.Internal commmitment 3.Listen

- The leader gains agreement on how to evaluate the impact of
the solution strategies on student outcomes.

e
Ate solytion reaV™

Stage 3




What did we do?

Our issue:
Not enough of our students are making expected progress. Why?

Who?
Teachers, support staff, Hui, BoT

—

Then each team had answers grouped, themed and double checked by them




Leadership

Support staff

Teachers Beliefs Time

e Do we have a full grasp on what ¢ Our planning is not based around e Frameworks
levels look like? explicit acts of teaching. e Do we have a sense of urgency?

e Are teachers able to question their ¢ Do we know the right level of push e Teachers not maximising time
own ability? / pressure to put on students or during the day?

e Teachers are not working as the right way? ¢ The team way.
teams to collaboratively solve a e Teachers not monitoring the e Do teachers feel they can speak
problem deeply. effectiveness of programmes / up if there are barriers or things

e Do we know what is an effective interventions soon enough. impacting class sport, shows,
progress to be able to monitor? ¢ Using enough forms of events?

e Curriculum knowledge is not assessment to get accurate data. e Not speaking up when there is too
strong enough to keep a sense of e |s there a belief that our kids aren’t much time spent on other things.
urgency. capable of ‘normal’ rates of e 4 weeks wind in - Term Learning

e Do we know what explicit acts of progress and achievement? lost - 4 weeks wind down
teaching are? e Are we equating bad behaviour

e Writing is not assessed to a with bad progress?
national normal assessment.

Whanau Hui and BoT

Staff Time Management

Home and School
Relationships

Expectations

Student Development

Teachers stretched too ™
thin - not enough time
to work 1 on 1.

The need for teachers
and TA catch up.

Not enough math
equipment used in
lessons.

Only teaching how
some kids learn (again
lack of time for
teachers to work with
others)

Teaching the whole
class rather than
groups in their levels
(reading levels, writing
levels eic)

Science not being
taught which boys will
engage maore with -
helps in reading,
maths, writing.

Clash in time table
between T.A's

Whole class teaching
rather than small

¢ Have homework again.

o \Very little homewaork
done - basic facts,
spelling, reading.

o Parents need to be told

about progress so they
can help, not leave for
ayear.

Not ready - not having
the right equipment to
learn.

Children not being
extended in some
areas - just cruising
along.

Expectations have
been lowered.
Different expectations -
between teacher and
teacher aide.

Some kids aren’t taking
pride in their work and
it is accepted, so they
think that is okay.

Not being challenged
enough.

Inconsistency of
expectations between
the teachers as far as
behaviour / classwork /
environment etc.
Sometimes students
just put it in the ‘it's too
hard basket.’

¢ Not starting at the
beginning. Example -
writing when children
can't even form letters
correctly but doing info
reports.

e Speech

¢ The same students
always picked for the
same outside activities
- e.g. robotics

o LUp against it when
children start school
with huge speech
issues.

* Moving on to the next
thing before kids
understand the last
thing they learnt.

e Children choosing
groups they wish to be
part of but not having
the knowledge to be in
that group. Creates
too much variation for
teachers to get to all
students.

Health Environment Learning Teachers & %%uﬁ,,fmh done for the * ,Mhzd;ﬁil,;,;‘gg‘gﬁ have
e Neurodiversity e Cultural relevance e Different levels of e How well do teachers
e Underlying health e Setting what’s important in know the curriculum?

issues e Are we culturally learning e Teacher Knowledge

e Hearing problems responsive? e C(Class distractions e |s their data correct /

e Getting children e ESOL e Learning Times 34 consistent?
engaged e Language e Sport commitments e Do teachers fall back

e Children’s interests - do e Are we doing too much being the priority into old habits of
we engage children? during the day in and teaching?

e |Learning Difficulties - out of the classroom? e Do teachers give
teachers not trained to themselves enough
deal with them. time to focus on their

e Hearing / Sight students - not given to
disabilities that haven't T/As?
been picked up. e Are the names visual

and at the forefront of
learning?

e Unwavering belief that
children will learn.

e The way teachers
engage.

e Do teachers know who
these students are?




 Teacher Aides
e Assessment and data
* Planning

Themes across all .
e Time
groups » Expectations

» Curriculum Knowledge

* Pace and sense of urgency

* Relationships

* Behaviour

* Learning needs/ Neurodiversity
* Teachers

» Consistency

* Other
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LIFTING THE LID
WITH OUR KEY BELIEFS

Key beliefs .

Make it
shappy




TE IHUWAKA | Education LA
Evaluation Centre {a®a®
\ A = ;} >
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Back to class:

How are attitudes to
attendance changing?

INCOME

CRIME
By 25 they are 3 fimes
more likely to be in the
Corrections systems.

Case study352: Aspirational leadership driving attendance

A medium-sized, urban primary school, serving a low socio-economic

community.

Faced with persistent challenges around attendance, this school undertook a
deliberate and strategic culture shift, led by a reflective and proactive leadership
team. Their approach demonstrates how strong leadership, clear systems, and
relational practices can transform attendance patterns and build a thriving

school culture.




I
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Strategy requirements

Solution requirements and strategies for belief “Learning time is irreplaceable”

Our Belief

What solution requirements are needed?

1. List the goal as the first solution
requirement.

2. Add requirements aligned to the
problem cause.

3. Add any practical requirements (e.g.
money, time).

4. Describe how points of tension between
some of the requirements could be
reduced.

What solution strategies sufficiently satisfy the set of requirements?

Learning time is irreplaceable

At DSS timetabling is purposefully
designed with a learning focus and
additional learning opportunities are
carefully considered.

36

e Golden Time is maintained between 9-12 every day.

e When opportunities are offered we will refer to our core beliefs to decide if we
accept

e Planning is effective for ALL teaching staff to maximize learning time and efficiency
and roles of the teaching team are clear e.g., who is working with which student/
group, or roaming.

e Everyone is prepared and organised before contact time eg, TA plans printed/ books
out

e Clear, consistent expectations across the school

e Staff look at their class timetables and their own time management to see if
activities are taking time from learning and are meaningful and remove if not

e Suggestions for ways to save time

o Use after break time effectively- set them up with work/ expectations as

they are not waiting outside for you to arrive back from break

No toilet trips straight after a break unless urgent

Put books on mat for students to get rather than handing out one by one

Writing books out before breaks to be ready for writing

Brainfood and water bottles brought in and put on table before school starts

Bags out at start of lunch for end of day

O 0O 0 0 O




Biggest changes

* Golden Time

* Learner voice

* Focus

* Teacher Aide usage
* Pace

» Strategic decisions
* Led by staff




Key beliefs

Easy to do after all the
work with Ben

Strong Curriculum knowledge

O
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O

* We ensure that teacher aide planning is connected to teacher planning

* \Xe use formative assessment for the initial plan and to modify as teaching continues.
* \We create clear learning intentions that link to the curriculum (and share them with

* \Xe pitch learning at the correct level and pull students “up” to their expected level

* \¥e focus on maintaining momentum of learning and use time effectively to ensure

* We include regular teacher reflections/ formative assessments from teaching team to

* \Xe focus on enrichment, rather than acceleration for our high achieving students.

We use the NZ curriculum for all our planning- focusing on knowing the year above
and below our year groups well.
We have bold conversations about assessment, moderation and where to next across
and within teams to ensure consistent OTJ across the school.

We use coaching/observations to help staff grow.

Effective Planning
* We plan before teaching begins and share this with our Teaching Team at least a day

beforehand

students) and teaching sequences that focus on explicit acts of teaching
(acceleration techniques) rather than dropping “down"

progress.

modify planning and make changes as required.

Feedback, Reflection and Goal setting
* \We teach students how to use success criteria, reflect and action feedback

We create goals with students that are

Based on their year level

Clear

Easily accessible and visual

Celebrated when we have progress and/or achievement

* We build time into planning to allow for timely moments of reflection by students and
staff

* We identify, explicitly plan for, discuss and review students with concerning progres:
in teams regularly

* We contact whanau of students with concerning progress in week 4 of every t

We celebrate progress and success.

Q

o

=}

L=}




Not ?"V&Jhkz;__
Themsefiser.

the borrt

PROTOCOLS

e Ask for a face to face

meeting

Make sure you prioritise
the time (Not trying to
fit it into a 20 minute
(unch break)

Open and honest
conversations

Do not hold on to
anything

It is about the child and
not the teaching

Bring evidence and be
prepared (Both sides)
Take a break if needed,
but you must come back
to the conversation
When judging higher, you
must meet with a teacher
that works at that level

e Current teacher makes

final call

SCRIPT

“Hi, can we please sit down for

a data conversations about
in T i

“When could we please sit
down...?”

“I'm bringing some evidence to
show how | came to my
judgement...can we talk about
this?”

“Let’s bring out the
curriculum/exemplars to
compare.”

“What did you see as their
strength? Biggest challenge?”
“Is there anything you think |
should be aware of?”

“l saw you raised them to ___.
How did they react/respond
when you taught them there?”
“How much support did they
need?”

“How did the conversation go
when you spoke to the teacher
that works at that level?”
“From what | have seen |
disagree...”



Relationship

Learning based
relationships are

prioritised

Communication

P Core beliefs

. o e d The centre of our relationship is the learning of the student and our key belief that every child is capa
Prlorl lse of progress
= We hold high expectations for learning and behaviour for our students and increase tolerable stress in

Connection

Core Connection beliefs

= We create a culture when students and teaching team are creating a LER culture
« We take time to do things that build the team so relationships develop
» We appreciate each other as humans not just as our roles

= We value and respect Matauranga Maori

« Restorative practices are used in each relationship and taught to students

For whanau For staff
= We make an effort to use whanau « \We take time to do things that build

expertise (Ako/\Whaanungatanga) in the
class to make learning richer, build
teamwork and trust
« We find ways to offer opportunities to
connect with and gather whanau
knowledge and voice:
o Term one we call or meet every family

the team so relationships develop
We appreciate each other as
humans not just co- workers

Our teaching team is included and
invited to meetings, PD etc

We are given PD to continue to build
learning based relationships

both learning and behaviour to help them grow

best for our tamariki
= We are culturally responsive

Core Communication beliefs

o expected levels,

o where they are,

o behaviour in class
o impact of absences
o their progress

o and next steps

to discuss attendance and touch base « We all pull our weight (and speak up and whanau that are:

in week 4 if someocne is not) o evidence based
« Week 4 attendance and concerning « Meetings are purposeful, meet o timely

progress calls (calls/meetings for student and staff needs, about the 40 o specific

under go%, Contact for those 90% up)
» Special days shared with whanau at
beginning of the year

. « We make time to meet and pass on information whanau
o Whanau hui is held termly be a meeting. about learners before EQY to new teacher (and VWe make an effort to communicate
e Helpers morning tea » We respect each others time out of about the whole student, not just achieverment) clearly with whanau so we
e We plan how to Involve Whanau in school so we schedule emails to be » We speak up if we need support or help = reach out about positives- not just
special/ fun days between 7.30am- 5pm weekdays * Datais challenges
and only after 3pm Sunday in the o collected and recorded consistently through » make ourselves available to meet with
For students weekend (this includes chats or the year whanau and are clear about the

+ We create a culture when students and teaching
team are creating a LBR culture

« We model and teach learning behaviours like how to:

o Reflect honestly

o Set effective goals

= Give specific and honest feedback

o Speak up if learning is too challenging or too easy

e Have a growth mindset

kids and an agenda or topic is sent
out.
If it can be in an email. it should not

texts) unless urgent.

We are solution based- what can we
control and what action can we
take?

o hanest and clear
Core Communication beliefs with staff

o accurate and honest

o reflects where the child is securely working
{not where they are starting to work on)

o moderated where appropriate

o checked by the teacher or TL of that year
group if a child is above

o consistent and based on curriculum levels

o shared

* ‘We take the time (and may plan and use scripts) to have open to learning conversations with students, staff

= \We communicate honestly, clearly and see the best intent in each other and believe we all want the very

= We have clear and consistent expectations of each other and assume good intent

* We raise issues or problems with the person involved as soon as possible (we don't wait for things to build)
+ We set reminders to ensure we follow through on agreed actions

= We record things and incidents on Edge so we can see patterns to share with students, whanau and staff

» We are approachable, present, focus on listening and say the hard things if it helps the child or colleague

* We are clear and honest with students and whanau (as clear is kind and unclear is unkind) about:

Core Communication beliefs with

purpose

= offer a variety of options (in person,
call. message and times)

= ask questions about the student's
quieter strengths (spiritual, hinel
skills) and use this knowledg
in class




‘ Our Data shifts...thanks NZCER, and

ChatGPT
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Our Data shifts...thanks ChatGPT
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Challenge
Achieving the ‘impossible’
Getting out of my comfort zone

Not limiting myself or students (that will be too hard so | won't do

it)

Questioning and questioning along with open conversations
Challenging what | can do and doing better

Not stopping when a student achieves- keep lifting the lid’
No question is a dumb question

Challenge myself a bit more

Never ending learning

Challenging ourselves and and our learners to aim high
Challenging work

Helping people see their potential

Knowing and challenging learners to be the best they can be
Be open to asking questions - even if they are tricky ones
Asking questions

Challenging myself

Challenging others around me

- (onfdence in Yurself do lead o
"' Ecing more positve
S

Being open minded

Be the example

Walking the talk (be the role model)

Taking the time to be centred and present
Backing my decisions

Trust myself as kaiako

Building confidence

Giving my best daily

Having self confidence

Believing in yourself

Being positive even when it's hard

Self encouragement and encouragement is one of mar
important steps

Listening to student voice

Changing practices to help raise progress
Leading by example

Positive self belief

We are all more capable than our self belief
Encouraging ourselves and others around us- feed the
starve the negative

Belief in “| can”

Review
“Lifting the Lid




How has our practice changed?

High expectations
Students
e School has increased expectations and support of student
leaders

e Not accepting work when you know that they can do better
e Higher expectations- students showing responsibility for their
learning

Expecting more of our kids- neg, look at school rules and
behaviour and we see as ‘normal’ now

High behavior expectations

Consistently expecting higher levels of behaviour

High behaviour expectations for ALL

Behaviour is as important as learning when Lifting the Lid
Rewarding positive behavior

Not accepting bad behavior

General

High expectations

Pushing to be a bit better every time
Aiming high to the best of your ability

45

therm

Having high expectations for ALL
High expectations

Everyone can achieve

Take the lid off

High expectations for ALL
Growth mindset

Belief that “they can do it”

In behaviour and learning

Raising expectations and taking steps to help akonga achieve

® ® & & & & & & 0 00

Staff

e o @ @

Classroom learning expectations are high and non negotiable
All students are capable of learning

Attendance expectations

Expect all students to have good attendance

School focus on attendance

Expecting more of the whole person eg, learning and haugra
Having high expectations for all learners

Expecting all learners to make progress

Exposing all of our learners to higher learning

Pushing the kifd to reach their full potential

Supporting students to further their learning/ ideas- where to
next?

Having high expectations for all akonga

Expecting our kids to be able to show their knowledge in all
contexts (PAT, in class, DHS etc) and teaching them how to do
this

Encouraging students to do their best

Believing every student can learn

High and same standards for all students

Teach them to jump higher than the lid

High expectations for all students

Expect kids to be amazing and give them the opportunity to show
it (rather than deficit)

Expecting a high standard of effort in all areas

Empowering the students with their own learning

No more “but our kids don't do well in PAT test™- now we are
expecting the gap between what they can do in class V in tests to
be smaller

Learning to grow with akonga (new learning)

High expectations

Higher expectations for myself, learners and teaching team
Having an amazing Team Leader who embodies LTL (high
expectations) improves my practice

Lifting expectations for all staff as they are so capable and skilled
Pushing myself to be better, do better




Key areas of growth

* Bold conversations

* Understanding, practice and valuing of LTL across
everyone

 Communication between Support staff and Teachers
and with whanau

* Accuracy ofdata and understandmmg of the impact of

iIncorrect data
e Tevelofreflection
* Golden Time
* Whole school consistency
 Belieft m ALL of our students




Our next steps

How has my practice changed since we started Lifting the Lid?
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it's Time To Get
Uncomfortable




Key points
Grow your culture - this takes time
Get uncomfortable and say what our
tamariki need us to say
Slow is fast and review often
CCPSis the scaffold to make real
change ”
Data is really powerful if you use it well
Data helps us get better for our kids
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